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Prefac'

Professor Daniel Jordon's work at the University of Massachtisetts
provided the structure for-the developmental area of Individuation
(Jordan, 1973). Previous to his work and :this module the literature
has commonly confused self concept with self image, self esteem and
body image. ,Although they are interrelated it is important to see them
as separate developing aspects of the individual.

Other persons providing input into this module include Diand Fleming,
,Gwen Brown and Marlis Mann.
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OVERVIEW OF INDIVIDUATION

Individuation involves the understanding of the emerging self and
the process of identification. In4ividuation refers to self develop-
ment and includes all the p*;rei..v4.ions, cognitions, feelings, attituded
and beliefs that the individual has about himself. Children are not
b6rn with the concept of self or individuality: At birth there is no
differentiation between "me" and Mnot me". This concept is formed as
a result of direct interaction with the environment and with others,
The child's self concept is actually fOrmed as a result of the quality
'of his caretaking. As he gets older, he moves away from the family

A
setting and the influence of teachers, peers, and other adults become
increasingly more important.

Individuation or self development has been defined in various ways.
The present work deals with six aspects of the emerging self which in-
cluded body image, self image, self concept, self esteem, ideal self,
and moral self. Body image concerns thepsychomotor aspects of self
development including awareness of physical body in space, awareness
of body as a separate person, and awareness of ones-body in reflection
to other objects within the environment. Self concept formation begins
with development of body image, Children'with inadequate body images
often have distorted:percepfions Of their. physical capabilities. Body
image can be trained by providing many opportunities for the child to
use his body in interaction mith the _environment.

Self image refers to an individual's perception-of self in terms
of specific concrete, socially important attributes such as bodysize,
strength, and build-which influence -his attitude toward self. Self
image includes awareness of self as object and as subject, ability to
objecti=vely describe the physical self,_and ability to deal effectively
with feedb-aWk-from- others. Self image differs from body image in that
self image i volves perceptions of the person as_seen in the mirror
while body wage involves how the person perceives his- -body as an inner
physical or kinesthetic-experience.

Self c nceplis-the cognitive aspect of viewing self and refers to
. an individual awareness of his won characteristics .and attributes,

and the Nays in which he is both like and unlike others. Self concept
involves awareness of self as a separate, individual person, awareness
of one's identity in a_social-world, and self acceptance.

Self estem is the persons.' evaluation of self or how he feels about
_himself. It includes awareness-of feel- ings -of personal worth, bellefs
in ones own-abiritied: and competencies, ability to solve problems,
ability to express one's preferences, Ability to accept minor failures,
and development of responsibility and independence. Self esteem influence
every aspect of self development including academic achievement.

Ideal self is the "person I'd like to be" and represents the self
'which the indi- vidual'aspires to become. It is very similar to Freud's
-ego ideal and involves the ability to describe and set goals for the
person the child wishes to become. High and low real-ideal discrepancies
may lead to poor adjustments. In other words, it is important to set



goals for oneself as long as they are reasonable and not too easily or

difficulty obtained.

Social self moral is concerned with the self as it becomes a moral

being. Moral development is highly related to cognitive development
and includes: knowing the basis for decisions in value judgements, social
attitudes, ability to interact with others, interest in the welfare of,
others, sense. of justice, cdoperation, tolerance, lack of prejudices,
and ability to see the value in mistakes.

It is not surprising, if these areas seem highly similar' and inter-
related. :Theorists and investigators have confused the issues of self
development by failing to adequately define it. On the other hand, the
apseots of self development are so interrelated that it is difficult
to discuss. self concept without also attending to self esteem. It must
be realized that the total self is not the sum of its individual parts.

But for the sake of clarification and understanding, the above aspects
of self will be discussed, and a.alyzed as separte entities.



L
E
A
R
N
E
R
 
C
H
A
R
A
C
T
E
R
I
S
T
I
C
S
:

I
N
D
I
V
I
D
U
A
T
I
O
N

T
e
r
m
i
n
o
l
o
g
y

C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

A
r
e
a
 
o
f

D
e
v
e
l
o
p
m
e
n
t

A
t
y
p
i
c
a
l
 
C
o
n
d
f
t
i
o
n
s

f
o
r
 
C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

P
h
a
n
t
o
m
 
L
i
m
b

p
h
e
n
o
m
e
n
o
n

L
a
c
k
 
o
f
 
b
o
d
y
 
i
m
a
g
e
 
r
e
s
u
l
t
i
n
g
 
i
n

r
e
t
a
r
d
a
t
i
o
n
 
o
f
 
r
e
a
d
i
n
g
 
a
n
d
 
n
u
m
b
e
r
s

p
r
o
C
e
s
s
i
s
g
.

R
e
a
c
t
s
 
a
s
 
i
f
 
l
i
m
b
 
i
s
 
s
t
i
l
l
'
a
t
t
a
c
h
e
d
.

B
o
d
y
 
I
m
a
g
e
 
(
P
s
y
c
h
o
m
o
t
o
r
)

F
e
e
l
i
n
g
s
 
o
f
 
l
o
s
s
 
o
f
 
b
o
d
y
 
b
o
u
n
d
a
r
i
e
s

w
h
i
c
h
 
i
n
v
o
l
v
e
 
a
 
s
e
n
s
e
 
o
f
 
b
l
u
r
r
i
n
g
 
o
f

t
h
e
 
d
e
m
a
r
c
a
t
i
o
n
 
l
i
n
e
 
b
e
t
w
e
e
n
 
o
n
e
s
'

o
w
n
 
b
o
d
y
 
a
n
d
 
t
h
a
t
 
w
h
i
c
h

s
 
o
u
t
s
i
d
e

o
n
e
'
s
 
b
o
d
y
.
 
(
C
h
i
l
d
 
b
u
m
p
s
 
i
n
t
o
 
o
b
j
e
c
t
s
,

r
u
n
s
 
i
n
t
o
 
w
a
l
l
s
:
p
e
o
p
l
e
)

S
e
n
s
a
t
i
o
n
s
 
o
f
 
d
e
p
e
r
s
o
n
a
l
i
z
a
t
i
o
n
 
w
h
i
c
h

w
h
i
c
h
 
r
e
v
o
l
v
e
 
a
b
o
u
t
,
a
 
p
e
r
c
e
p
t
i
o
n
 
o
f

o
n
e
'
s
 
b
o
d
y
 
a
s
 
s
t
r
a
n
g
e
,
 
a
l
i
e
n
,
 
a
n
d
 
p
e
r
h
a
p
s

e
v
e
n
 
a
s
 
'
b
e
l
o
n
g
i
n
g
 
t
o
 
s
o
m
e
o
n
e
 
e
l
s
e
.
 
T
h
e
.

a
t
t
r
i
b
u
t
i
n
g
 
t
o
 
o
n
e
'
s
 
b
o
d
y
 
o
f
 
u
n
r
e
a
l
i
s
t
i
c
,

q
u
a
l
i
t
i
e
s
 
a
n
d
 
e
x
t
r
a
 
p
a
r
t
s
.
 
C
o
n
f
u
s
i
o
n
 
r
e
-

g
a
r
d
i
n
g
 
t
h
e
 
d
i
s
t
i
n
c
t
i
o
n
 
b
e
t
w
e
e
n
 
t
h
e
 
r
i
g
h
t

v
e
r
s
u
s
 
t
h
e
 
l
e
f
t
 
s
i
d
e
 
o
f
 
t
h
e
 
b
o
d
y
;
 
o
r

t
h
e

t
h
e
 
a
t
t
r
i
b
u
t
i
n
g
 
o
f
 
c
o
n
t
r
a
s
t
i
n
g
 
c
h
a
r
a
c
t
e
r
-

i
s
t
i
c
s
 
t
o
 
t
h
e
 
r
i
g
h
t
 
v
e
r
s
u
s
 
t
h
e
 
l
e
f
t
 
s
i
d
e
.

A
w
k
w
a
r
d
n
e
s
s
 
o
f
 
b
o
d
i
l
y
 
m
o
v
e
m
e
n
t
s
.

K
e
p
h
a
r
t
'
s
 
p
r
o
g
r
a
m

S
e
l
e
c
t
s
 
s
p
a
c
e
 
o
n
 
t
h
e
 
f
l
o
o
r
 
t
o
o
,
 
s
m
a
l
l
 
f
o
r

B
o
d
y
 
I
m
a
g
e
*

C
r
a
t
t
y
'
s
 
(
1
9
6
8
)

t
a
s
k
 
d
e
f
i
n
e
d
.

I
n
d
i
c
a
t
e
s
 
a
n
'
i
n
p
e
r
f
e
c
t

a
w
a
r
e
n
e
s
s
 
o
f
 
t
h
e
 
s
p
a
c
e
 
o
c
c
u
p
i
e
d
 
b
y
 
h
i
s

b
o
d
y
 
i
n
 
v
a
r
i
o
u
s
 
p
o
s
i
t
i
o
n
s
.
 
I
n
a
b
i
l
i
t
y
 
t
o

.

m
o
v
e
 
o
n
e
 
a
r
m
 
(
o
r
 
l
e
g
)
 
w
i
t
h
o
u
t

t
h
e
 
o
t
h
e
r

a
r
m
 
(
o
r
 
l
e
g
)
 
w
h
e
n
 
r
e
q
u
i
r
e
d
 
'
t
o
 
m
o
v
e

b
o
d
y

p
a
r
t
s
 
u
p
o
n
 
c
o
m
m
a
n
d
.
 
L
o
n
g
 
h
e
s
i
t
a
t
i
o
n

b
e
f
o
r
e
 
c
h
i
l
d
 
c
a
n
 
m
o
v
e
 
a
l
d
e
s
i
g
n
a
t
e
d
 
b
o
d
y
 
p
a
r
t
.

2
A



T
e
r
m
i
n
O
l
o
g
y

L
E
A
R
N
E
R
 
C
H
A
R
A
C
T
E
R
I
S
T
I
C
S
:

I
N
D
I
V
I
D
U
A
T
I
O
N

C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

)
A
r
e
a
 
o
f

D
e
v
e
l
o
p
m
e
n
t

,

A
t
y
p
i
c
a
l
 
C
o
n
d
i
t
i
o
n
s

f
o
r
 
C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

D
e
n
i
a
l
 
(
e
g
o

d
e
f
e
n
s
e
 
m
e
c
h
a
n
i
s
m
)

W
i
t
h
d
r
a
w
a
l
 
(
e
g
o

d
e
f
e
n
s
e
 
m
e
c
h
a
n
i
s
m
)

H
y
p
o
c
h
o
n
d
r
i
a

D
e
n
i
e
s
 
o
f
 
d
e
v
a
l
u
e
s
 
o
p
i
n
i
o
n
s
 
o
f

S
e
l
f
-
I
m
a
g
e

o
t
h
e
r
s
 
i
n
 
o
r
d
e
r
 
t
o
 
m
a
i
n
t
a
i
n

a
c
o
n
s
i
s
t
e
n
t
 
s
e
l
f
-
i
m
a
g
e
.

D
r
a
w
s
 
o
r

d
e
s
c
r
i
b
e
s
 
s
e
l
f
 
c
o
n
t
r
a
r
y
 
t
o
 
r
e
a
l
i
t
y

(
b
l
a
c
k
 
c
h
i
l
d
 
d
r
a
w
s
 
s
e
l
f

a
s
 
w
h
i
t
e
.
)

O
v
e
r
e
s
t
i
m
a
t
e
s
 
p
e
r
s
o
n
a
l
 
s
u
c
c
e
s
s
.
 
U
n
d
e
r
-

S
e
l
f
-
C
o
n
c
e
p
t

e
s
'
i
m
a
t
e
s
 
p
e
r
s
o
n
a
l
 
s
u
c
c
e
s
s
.
 
M
a
k
e
s

u
n
r
e
l
i
a
b
l
e
 
s
e
l
f
 
r
a
t
i
n
g
s
.
.
 
D
e
s
c
r
i
b
e
s

s
e
l
f
 
i
n
 
n
e
g
a
t
i
v
e
 
t
e
r
m
s
.
 
P
o
o
r
 
a
c
a
d
e
m
i
c

p
e
r
f
o
r
m
a
n
c
e
 
d
u
e
 
t
o
 
p
o
o
r
 
s
e
l
f
 
c
o
n
c
e
p
t
.

B
e
h
a
v
i
o
r
 
i
n
d
i
c
a
t
e
s
 
c
h
i
l
d
 
i
s
 
h
i
g
h
l
y

a
n
x
i
o
u
s
 
a
n
d
 
d
e
f
e
n
s
i
v
e
.
 
D
e
m
a
n
d
s

r
e
a
s
s
u
r
a
n
c
e
 
a
n
d
 
s
u
p
p
o
r
t
 
f
r
o
m
 
p
a
r
e
n
t
s

a
n
d
 
t
e
a
c
h
e
r
s
,
 
b
u
t
 
i
s
 
u
n
a
b
l
e
 
t
o
 
o
r
g
a
n
i
z
e

h
i
s
 
p
e
r
c
e
p
t
i
o
n
s
 
s
o
 
t
h
a
t
 
h
e
'
c
a
n
 
g
r
a
d
u
a
l
l
y
,

b
e
c
o
m
e
 
a
n
 
i
n
d
e
p
e
n
d
e
n
t
 
i
n
d
i
v
i
d
u
a
l
.

W
i
t
h
d
r
a
w
s
 
i
n
t
o
 
f
a
n
t
a
s
y
 
a
n
d
 
b
e
c
o
m
e
s

a
s
o
c
i
a
l
 
i
s
o
l
a
t
e
.

T
r
a
n
s
l
a
t
e
s
 
f
a
a
r
s
l
 
a
n
d
 
a
n
x
i
e
t
i
e
s
 
_
i
n
t
o

p
h
y
s
i
c
a
l
 
s
y
m
p
t
o
m
s
.
 
E
x
p
r
e
s
s
e
s
 
f
e
a
r
s
.

a
n
d
 
a
n
x
i
e
t
i
e
s
 
b
y
 
b
e
c
o
m
i
n
g
,
a
g
g
r
e
s
s
i
v
e

t
o
w
a
r
d
 
o
t
h
e
r
s

E
n
g
a
g
e
s
 
i
n
 
s
e
l
f
 
s
t
i
m
u
-

,
.
l
a
t
i
o
n
 
s
u
c
h
 
a
s
 
r
o
c
k
i
n
g
,
,
 
t
w
i
r
l
i
n
g
 
a
r
o
u
n
d
,

f
l
a
p
p
i
n
g
 
a
r
m
s
,
 
s
p
i
n
n
i
n
g
 
o
r
l
g
a
z
i
n
g
 
a
t

o
b
j
e
c
t
s
.
 
E
n
g
a
g
e
s
 
i
n
 
s
e
l
f
-
d
e
s
t
r
u
c
t
i
v
e

b
e
h
a
v
i
o
r
 
s
u
c
h
 
a
s
 
s
e
l
f
-
m
u
t
i
l
a
t
i
o
n
 
o
r
 
h
e
a
d

b
a
n
g
i
n
g
.
 
U
s
e
s
 
e
g
o
c
e
n
t
r
i
c
 
s
p
e
e
c
h
 
a
n
d
m

e
r
r
o
r
s
 
i
n
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
w
i
t
h
 
o
t
h
e
r
s
.

E
n
g
a
g
e
s
,
 
e
x
c
l
u
s
i
v
e
l
y
 
i
n
 
o
p
p
o
s
i
t
e
 
s
e
x
 
p

b
e
h
a
v
i
o
r
.
 
U
s
e
s
 
n
e
g
a
t
i
v
e
 
a
n
d
 
s
e
l
f
 
d
e
r
o

e
x
p
r
e
s
s
i
o
n
s
 
s
u
c
h
 
a
s
 
"
I
'
m
 
a
 
d
u
m
m
y
.
"

2
B

S
e
l
f
-
C
o
n
c
e
p
t

k
e
s

a
y
a
t
o
r
y

M
a
g
i
c
 
C
i
r
c
l
e

(
B
e
s
s
e
l
l
 
a
n
d
 
P
a
l
o
-

m
a
r
e
s
,
 
1
9
6
7
)



L
E
A
R
N
E
R
 
C

C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

C
T
E
R
I
S
T
I
C
S
:

I
N
D
I
V
I
D
U
A
T
I
O
N

A
r
e
a
 
o
f

D
e
v
e
l
o
p
m
e
n
t

A
t
y
p
i
c
a
l
 
C
o
n
d
i
t
i
o
n
s

f
o
r
 
C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

C
h
i
l
d
 
i
s
 
u
n
a
b
l
e
 
t
o
 
e
x
p
r
e
s
s
 
p
r
e
-

S
e
l
f
-
E
s
t
e
e
m
 
(
a
f
f
e
c
t
i
v
e
'
)

4
0
r
e
n
c
e
s
 
o
r
 
m
a
k
e
 
m
i
n
o
r
 
d
e
c
i
s
i
o
n
s
.

A
r
k
'
S
 
s
e
l
f
-
d
e
r
o
g
a
t
o
r
y
 
e
x
p
r
e
s
s
i
o
n
s
.

/
/

t
A
c
k
s
 
s
e
l
f
-
c
o
n
f
i
d
e
n
c
e
 
e
x
p
r
e
s
s
e
d
 
b
y

r
e
s
i
s
t
e
n
c
e
 
t
o
 
e
n
t
e
r
 
i
n
t
o
 
s
k
i
l
l

a
c
t
i
v
i
t
i
e
s
.
 
B
e
c
o
m
e
s
 
i
r
r
i
t
a
b
l
e
 
o
r

a
p
a
t
h
e
t
i
p
 
w
h
e
n
 
c
o
r
r
e
c
t
e
d
.
 
D
i
s
p
l
a
y
s

i
r
r
e
s
p
o
n
s
i
b
l
e
 
b
e
h
a
v
i
o
r
 
s
u
c
h
 
a
s
 
f
a
i
l
u
r
e

t
o
 
p
i
c
k
 
u
p
.
 
t
o
y
s
 
a
n
d
 
p
u
t
 
t
h
e
m
 
a
w
a
y
.

C
l
i
n
g
s
 
t
o
 
t
e
a
c
h
e
r
 
a
n
d
 
c
r
i
e
s
 
o
r
 
w
h
i
n
e
s

(
d
i
s
p
l
a
y
s
 
d
e
p
e
n
d
e
n
t
 
b
e
h
a
v
i
o
r
)
.
 
W
a
n
t
s

t
e
a
c
h
e
r
 
t
o
 
d
o
 
e
v
e
r
y
t
h
i
n
g
 
f
o
r
 
c
h
i
l
d
.

D
i
s
p
l
a
y
s
 
f
e
a
r
s
,
 
p
h
o
b
i
a
s
,
 
o
r
 
c
o
m
p
u
l
s
i
o
n
s
.

M
a
k
e
s
 
n
e
g
a
t
i
v
e
 
s
e
l
f
 
r
a
i
i
n
g
s
.
 
P
o
o
r
 
a
c
a
-

d
e
m
i
c
 
p
e
r
f
o
r
m
a
n
c
e
 
d
u
e
 
t
o
 
l
o
s
s
 
o
f
 
s
e
l
f
-

e
s
t
e
e
m
.

,
E
n
g
a
g
e
s
 
i
n
 
h
i
g
h
l
y
 
a
n
x
i
o
u
s
 
a
n
d

d
e
f
e
n
s
i
v
e
 
b
e
h
a
v
i
o
r
.
 
C
h
i
l
d
 
i
s
 
u
n
a
b
l
e
 
t
o

s
o
l
v
e
 
m
i
n
o
r
 
p
r
o
b
l
e
m
s
 
a
n
d
 
e
n
g
a
g
e
s
 
r
e
a
d
i
l
y

i
n
 
p
e
e
r
 
d
i
s
p
u
t
e
s
.

S
e
t
s
 
g
o
a
l
s
 
s
o
 
h
i
g
h
 
h
e

a
n
 
n
e
v
e
r
 
r
e
a
c
h

I
d
e
a
l
-
S
e
l
f

t
h
e
m
.
 
C
h
i
l
d
 
i
s
 
a
 
p
e
r
f
e
c
t
i
o
n
i
s
t
 
i
n

h
i
s
 
w
o
k
 
a
n
d
 
b
e
d
o
m
e
s
-
o
v
e
r
l
y
 
a
n
x
i
o
u
s

W
h
e
n
 
h
e
'
d
o
e
s
 
n
o
t
 
m
e
e
t
 
h
i
s
 
e
x
p
e
c
t
a
t
i
o
n
s
.

'
4
#

-
C
h
i
l
d
 
c
a
n
n
o
t
 
d
e
l
a
y
 
g
r
a

f
i
c
a
t
i
o
n
;
 
m
u
s
t
'
,

h
a
v
e
 
i
m
m
e
d
i
a
t
e
 
r
e
w
a
r
d
s

R
e
f
u
s
e
s
 
t
o

i
n
t
e
r
a
c
t
 
w
i
t
h
 
p
.
e
e
r
s
.
 
B
 
c
o
m
e
s
,
 
h
i
g
h
l
y

a
g
g
r
e
s
s
i
v
e
 
i
n
 
p
e
e
r
 
i
n
t
 
r
a
c
t
i
o
n
s
 
-
 
s
t
r
i
k
e
s
,

p
u
s
h
e
s
 
o
t
h
e
r
 
c
h
i
l
d
r
e
n
.
 
S
e
v
e
r
l
y
 
t
e
a
s
e
s
-
o
t
h
e
r

c
h
i
l
d
r
e
n
.
 
D
i
s
p
l
a
y
s
 
s
h
a
,
l
o
w
n
e
s
s
 
o
f
 
a
f
f
e
c
t
 
o
r

a
n
 
a
f
f
e
c
t
i
o
n
l
e
s
s
 
p
e
r
s
o
n
a
l
i
t
y
.
 
C
o
n
t
a
c
t
 
w
i
t
h
-

o
t
h
e
r
s
 
i
s
 
o
n
 
a
 
s
u
r
4
r
f
i
c
i
a
l
 
l
e
v
e
l
.
 
T
h
e
 
c
h
i
l
d

i
s
 
u
n
a
b
l
e
 
t
o
 
c
o
n
t
,

h
i
s
 
i
m
p
u
l
s
e
s
(
h
e
 
m
a
y

i
t
h
r
o
w
 
t
o
y
s
 
a
t
 
o
t
h
e
r
 
c
h
i
l
d
r
e
n
 
w
h
e
n
 
u
n
p
r
o
v
o
k
e
d
)
.

L
a
c
k
s
 
a
 
s
e
n
s
e
 
o
f
 
g
u
i
l
t
i
o
r
 
c
o
n
s
c
i
e
n
c
e
.
 
M
a
k
e
s

a
n
y
 
e
r
r
o
r
s
 
i
n
 
t
i
m
e
 
d
i
s
c
r
i
m
i
n
a
t
i
o
n
s
 
s
u
c
h
 
a
s



C
e
r
m
i
n
o
l
o
g
y

a

L
E
A
R
N
E
R
 
C
H
A
R
A
C
T
E
R
I
S
T
I
C
S
:

C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

I
N
D
I
V
I
D
U
A
T
I
O
N

A
r
e
a
 
o
f

D
e
v
e
l
o
p
m
e
n
t

A
t
y
p
i
c
a
l
 
C
o
n
d
i
t
i
o
n
s

f
o
r
 
C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

k
n
o
w
i
n
g
 
t
i
m
e
 
(
o
l
d
e
r
 
c
h
i
l
d
)
.

L
a
c
k
s
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
 
f
o
r
e
s
e
e

t
h
e
 
c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
h
i
s
 
a
c
t
i
o
n
s
,

a
n
d
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
 
p
r
o
f
i
t
 
f
r
o
m

h
i
s
 
o
w
n
 
e
x
p
e
r
i
e
n
c
e
s
.
 
T
h
e
 
c
h
i
l
d

h
a
s
 
d
i
s
t
o
r
t
e
d
 
p
e
r
c
e
p
t
i
o
n
s
 
o
f
 
t
h
e

w
o
r
l
d
 
a
n
d
 
o
f
 
h
i
s
 
r
o
l
e
 
i
n
 
s
o
c
i
a
l

s
i
t
u
a
t
i
o
n
s
.
 
R
e
l
a
t
e
s
-
t
o
 
o
t
h
e
r
s
 
a
s

o
b
j
e
c
t
s
 
r
a
t
h
e
r
 
t
h
a
n
.
 
a
s
 
p
e
r
s
o
n
s
.

D
o
e
s
 
t
h
e
 
o
p
p
o
s
i
t
e
 
o
f
 
w
h
a
t
 
h
e
 
i
s

t
o
l
d
 
t
o
 
d
o
.
 
A
y
o
i
d
s
 
e
y
e
 
c
o
n
t
a
c
t

w
i
t
h
 
o
t
h
e
r
s
.

D
i
s
p
l
a
y
s
 
u
n
p
r
o
v
o
k
e
d

e
m
o
t
i
o
n
a
l
 
o
u
t
b
u
r
s
t
s
 
s
u
c
h
 
a
s

s
c
r
e
a
m
i
n
g
 
a
n
d
 
c
r
y
i
n
g
.

T
h
r
e
a
t
e
n
s
,
 
b
i
t
e
s
,
 
s
c
r
a
t
c
h
e
s
,
-
a
r

h
i
t
s
 
o
t
h
e
r
s
 
w
i
t
h
o
u
t
 
p
r
o
v
o
c
a
t
i
o
n
.
,

D
o
e
s
,
n
o
t
 
v
a
l
u
e
 
m
a
t
e
r
i
a
l
 
p
o
s
s
e
s
s
i
o
n
s

o
r
 
p
r
o
p
e
r
t
y
 
a
n
d
 
d
a
m
a
g
e
s
 
o
r
 
d
e
s
t
r
o
y
s

s
c
h
o
o
l
 
b
o
y
S
 
a
n
d
 
e
q
u
i
p
m
e
n
t
.

p

2
D

S
o
c
i
a
l
-
S
e
l
f
-
M
o
r
a
l
 
2

M
a
g
i
c
 
C
i
r
c
l
e

1
K
o
h
l
b
e
r
g
'
s
 
s
o
c
i
a
l

d
i
l
e
m
m
a
 
s
i
t
u
a
t
i
o
n
s

D
U
S
O
 
P
r
o
g
r
a
m
.

poi



a .

BODY IMAGE

Body Image (Psychomotor) Outcomes

1. Awareness of physical body in space

2. Awareness of bodyas a separate perdon

3. Awareness of-one's body in relation to other objects within the
environment ,

Body Image Ontogeny

Awe -Behavior

4 weeks Visual tracking of moving and stable objects

16 weeks Reaches out to grasp

24 Weeks Discovers and manipulates hands, feet, genital's

32 weeks w Strong bilateral use of hands,in approach, grasp,
and :manipulation, and in simultaneous holding
ofztwo-objects.

4G- weeks Sits up alone, leans trunk and arms forward, mirror
playimitaion. of gTestUres and Sounds

18 months Walks and runs, pushes ana pulls.

,21 months Cli1mbs, watches movements-ot_othens,

2 years

3i years

'4 years

5 lears

6 years

8-9 years

2

Verbally identifies some- of basic ,body parts, re-
gards own movement during scribbling..

-Distinguishes between two sides of body.

Simultaneous, spontaneous gestures, as well as
'simultaneous movement of fingers in manipulation.

Awareness that left and right limbs arefound
on either side of body.

Much activity and movement, stunting-and-physical
skills,--makes left-right discriminations about
body1\

Identifies another person's left knd right ha,nds
and name's most observable parts of iiis won bolY.

\ .



Relevancy of. the Development o1 Body Image

Body awareness or body image is the concept that an individual has
of his own body as a result of subjective experiences with his own
body and how he organizes them. Most of the body image research has
involved the investigation of neurological and psychiatric problems,
psychosomatic illness, and drug effects. One question which has been
over looked is how one's body image affects personality and behavior.
Body ima,:e is certainly one aspect of self development and is involved
in tne development of the self concept. The self concept becothes- the
means by which we create our self image and identity. The self concept°
ts initiated by physical awareness. Awareness of inner and outer bogy
states is the first cue,for creating a self image and identity.'

Piers and Harris (1964) have obtained moderately high correlation's
between measures of feelings about one's body and scores thoullt to
.6valuate a more comprehensive-opinion of total worth. Secord end
Jourard (1953) developed tests measuring, body-cathexis and self cathexis
and found a,mpderate relationship between scores evaluating the total
self concept and numberi obtained from the body cath,v 1c. portion of the
tests: )They suggested that women develop more an i ,t their bodies
than men.

The maturing child perceives his body as a vehicle_for motor per-
tomance (Cratty, 1968) . Thus 'it is reasonable to assume that his feel-
ings about hitself_are related to the quality and quantity of movement
he pat-delves his body capable of making. the formation of the body
ima begins early in infancy when the baby begins looking at moving
nd stable_objac_ts..., Then_comes the discovary_of hands_and feet, mirror-

p and observations of other's bodily features. Through-movement
and exercise, the.child gradually develops a sense of bodily awareness.
Through interactions with people and qbjects,,he begins to form relation-
ships between his -own body and objects outside himself. With th4 d'evelop-
ment.of language, he begins to verbally ilentify his body parts. Eventually
the child is able to make left-right discriminations'.

Benton (1959) refers to three elements which are necessary to the
formation of body awareness beginning early infancy; intergration of
sensory information, learning, and symbolic representation. Impairment
4n any of these three can be expected to produce a lag in the development
of body awareness. Barsch ( ) postulates that a child's body image
follows the same cephalocaudal sequenda as motor development. This
sequence is from head to tail. The child first acquires an .awareness
of head, tnen 'shoulders, torso, pelvis, legs, and lastly, feet. It

porobably also folloWs A protiffialt.digtal rule with awareness of near
midline coming before awareness of end members. In Kephart's film "Body
image ", children's initial figure drawings reveal that they perceive
the face and some of its parts, usually the eyes. They also tend to
dra- sticklike upper and lower limbs protrudim; directly from the circular
head. Only later is tnerc evidence of awareness of the trunk. Final
development of the body image igkreflected in a fillIrrr out of the arms
(initially represented asspagheEtilike sticks) and the addition of

details in the face, arms, hands, and limbs.

Other researchers such as Schilder\and Bender ( hc..ve emphasized
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that body image is needed before we can start movements in order to
imitate. Thus one means of assesing body image is by having the child
imitate certain gestures and movements. Cruickshank ( ) exOessed
nis belief that unless a child has a' coordinated and coherent under-
standing of his body image, learning to read and process numbers be-
comes extremely retarded.

There is some:, evidence that the body scheme or image may function
as a basic standard of frame of reference that influences some ways
that an individual peraelves his ability to perform certain tasks such
as arithmetical compttationsi-

Body image has been defined as a psychological variable` because
I* grows out of a learning proceis as the individual experiences his
b.)dy and sees other people's reactions to it. As he grows he assigns
a' hieray ,' values to its mein areas which apparently can influence
such thl s the site selection of psychosothatic illness.

Body image concepts are found in the literature of the psychoanalytic
thought of Freud, Jung, and thank. Freud saw body image relative to
the three main areas of the body ( oral, anal, genital) which over time.
are of unusual sensitivity and erogeneity. According to Freud, if body
image does not develop as the body grows and becomes an-adult, then
the childlike body image will seriously interfere with gaining satis-
faction from adult experince.

Body image plays a definite role when an individual suffer mutilation
of his body. The phantom limb is a classic example of this. Until
the individual_begins_to_integrate_the loss of a limb into his scheme,

,he may often feel as if the limb Is still there.

Deviancy in the Development_of Body Image

There is a large amount of observation that shows the wide range
of distortions that bddy image is subject to that indicates the im-
portance of body image'to the functioning Individual. Four broad
categories have been defined by Fisher and Cleveland (1955) as having
the greates frequency:

1. Feelings of loss of body boundaries which involves a sense of
blurring of the demarcation line between one's own body end
that which is outside one's body.

2. Sensations of depersonalization which revolve about a per-
ception of one's body as strange, alien, and perhaps even as
belonging tp someone else.

3. The attributing to one's body of unrealistic qualities and extra
parts.

4. Confusion regarding the distinction between the right versus
the left side ob the body; or the attributing of contrasting
characteristics to the right vet.sus the left side.

Sams (1968) developed a test to assess the body image of blind

5
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children. ,The inability of the blind child to-project himself into
anothe/'1:/freference system must influence his formation of body image.
:Sams st sses the importance of training blind children to gain in-
sight into the nature of space. Cratty (1968) found that blind children
must depend upon less exact information as they attempt to perceive
their bodies and relationships to objects in their environment. Educlotors
of the blind note that blind infants seem to have a vague idea about
what is part of their bodies and,what is not. Cratty has designed a
16-step body image training sequence fbr sighted children which he
subsequently modified in order to evaluate body image in blind children
and to develop sequences of tasks related to body image training of
blind children.

Measurement of Body Image

Reasearchers have used allany methods to measure body image. Two
popular means of assessment are psychiatristts projective tools such
as the Hoshach Ink Blot Test, and the child',s ability to verbally
indentify various body partt. Others have measured it by having the
child draw the human figure. Itlis assumed that distortion of details,
omission of parts,.variattons in size, difference in, emphasis, etc.,
reflect a state of confusion in the body image of the drawer. This
method hAs been critized for being too subjective. Kephart suggests
behavioral cri -teria by which a child with body image problems can be
detected:

1. The child selecting a space 'on the ffoor that's too small for
tasks defined- or vice versa - indicates an imperfect awareness,
of the space o6dupted by hiS body in various positions.

2, ln activities which require them to move various parts of the
body upon command, the child may not be able to move one arm
with out the other arm.

3. Long hesitation before child can move a designated body part.

One problem in the area -of body image assessment has been that the
major efforts in the area have c- entered on the manner in which body
image scores of several kinds reflect various personality disorders,
rather than on how a psychologically sound -child perceives hiS body
and its movement. This should be taken into consideration when choosing
an assessment tool. The following is a list of some of the body image
measurements used with young children;

1. Factual-Localization Test - This is an adaptation of F-nder's
Face-Hand Test (1953). In this test, a part or two of
the child's body are touched and the child is ,,.sked t) identify
the object or body part which has been touched. It det(;,.ts

body image difficulties.

2. craw -a,- Person Test - by Mackover (1949) is a clinical tool re-
quiring the child or adult to draw a picture of a person. This
technique has been used to evaluate personality, assess the
presence of neurotic and/or psychotic symptoms, measure intelligenc
and body image. The validity of the test has frequently been
questioned. It is of limited value as a means of assessing-

6
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body image. Most clinicians use this test within a battery
of projective tests to gain a more global picture of the
person.

Incompleted Man Test - by Ilg and Ames (1966). This is a
modification of the draw-a-person test in which children are
asked to add missing body parts to half a man. Evolution of
body image is reflected in test performance.

4. Imitation of Gestures - by Berges and Lezine (1965). The
experimenter, facing the child, scores the accuracy with which
he can reproduce both simple and complicated limb and hand
gestures.

Perception of Body Conformations - by Adams (1963). This test
employs a mannikin and/or outlines of -bodies with various con-
formations. As the individual constructs a mannikin or selects
the outline he perceives as most closely conforming to his own
or to some ideal body image, various measures may be collected.

Verbal Identification of Body, Parts - Benton and others have
constructed a test_of the acCuracy and the speed with which a
child can touch or move his various body parts when asked to
do so. At one point, the Benton test evaluates body image by,
the accuracy with which the-child can touch or move his various
body, parts when-asked to do so. At one point, the Benton test
evaluates body image by the accuracy with which the child can
point to the body parts -of a picture. The primary criticism
-against such verbal tests is whether they are testing a basic
prece 4-or merely are a refection of the quality of a child's

ry. The following is an example of a nonverbal and
verbs test of body image.

Concept: Bod Awareness

I. Nonverbal Identification

6

Point to the boys . .

a. head
b. mouth
c. neck

Pre-Test

R W
H W
R W

Post-Test

R W
R W
R W

d. nose R W R W
e. eyes R W R W
t. ears R W d W
g. -ishoulder R H W
h. arm W H W
i. hand R W R W

leg H W H W
k. fOot -R W H W
1. elbow H R W
m. fingers R L W
n. toes R W W
o. hair R W R W



p . knee

Total right

ti W R W

II. Verbal Identification

What is this ,
What are these?

a. head

b. mouth
c. neck
d. nose
e. eyes
f. ears
g. shoulder

R W
R W
R W
R W
H W
R W

W

R W
H W
R W
R W
R W
R W

'W

h. arm R W H W
i. hand H W R W

j. leg H W 2 W
H W W

1. elbow 4 W F-. W

m. fingers R-W R -W

n. toes R W R 1,1

o. hair R W. R W

p. knee R W- R W

Total right

What part of the body do
Whqt part of the body do
What, part of the body do
eat? _

1

On which part of the body would you wear

you use in order to hear?
you use in order to see?
you use-in-oder to takl, Smile, kiss, br

III. Classification:

a hat?
sockS?
gloves?

4oup together (Pictures) things that are part of the body? (10)

All None ' How Many
Group together body parts that -can be found on the head?
( -eyes, nose, mouth, ears, hair, face) All clone How

Many,
Group together things that'could be worn on the body,
(hat, socks, gloves, shoes, sweater, shirt) All None

How Many

Conditions to Facilitate the Develo ment of B d Image

There h-vre'tQn afew proposed body image training programs. Cratty's

(1968) 16-step program for sighted and blind children involves traininR

8
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in several areas: body planes, body parts, body movements, laterality
and directionality. Many clinicians suggest that disorganized or im-
perfect movemint attributes point to a deficit in body image, and that
therefore one should concentrate upon movement activities as training
tasks (Kephart, 1966). Others have taken a more restrictive view of
body image and seem to suggest that its development is signaled by a
cognitive-verbal awareness of various body parts. These training
programs rely. upon practice in verbal identification of body components

-atty, 1967).

Following is a list of suggegted activities for the classroom to
facilitate the development of body image. Also see the Motor Module -
Visual Spatial section.

1. Robot man - children move limbs on command
2. Simon says
3. Puzzles of people, animals,that show functional portions of

the body
4. Pictures of body parts missing to draw 1.,1
5. Life-size drawings
6. Pantomines of particular occupations
7. Twister ,/'
8. Facial expressions matched with pictures of people or people

in a story
9. Swimming activities

10. Outlines\of body drawn on paper
11. Leal-ning Hight - put masking tape on right hand, Raise your

right hand. Put your right hand on your head, etc.
12. Imitation of movement
13.. Angel in the snow
14. Stepping Stones - eye-foot coordination; child's feet a -re-

color coordinated with squares on floor. Child matches colors
by putting i\ed foot on red quares, etc.

15. Animal Walks requires body to assume different positions and
functions.

16. Obstacle course - helps child to become aware of space needed
to accommade his body.

Learner Outcome: Body Image: To develop awareness of physical body
in- space.

Conditions:

Learner Characteristics: Normal children aged two to seven.

Situational Varaibles: This may be done either in the classroom
or out of doors.

Instructional Strategy I: Developmental
Construct an obstacle course in which child must go over, under,
through, around, up, down, and between various objects.

Contents: Chairs, desks, blocks, boxes, walking board, any handy
equipment found in the classroom.

Instructional Strategy If: Directive
Choose one child to be leader and play follow the leader. Lest done
outside.

9
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SELF IMAGE

Self Image (Perceptual) Outcome

1. Awareness of Self as object

2. Awareness of self as subject

3_. Ability to objectively describe physical self (body size, strength,
body build, etc.)

4. Ability to deal effectively with feedback from others about self
(Nirror image)

Self Image -- Perceptual

The development of self7image is the part of self development involved
with how the individual objectively views certain personal attributes

and characteristics. It is the indi7idual'S-perception of self' in
terms of concrete, socially kmportantattftbUtea. It is a self
description in terms of concrete descriptive characteristics. Body

size, strenp-ht, body build and energy all Tlay a role in the formation
of one's image of self. Self-image ie formed as a result of the \
individual's objectives experiences with his body- and his abilities.
At a result of mirror play and self discovery of his physical abilities,
the child comes to view himself as-tall or _short, fat-or thin, strong'
Or weak, active or inactive, -.etc. Self-image is closely linked with
sell* este_emThec-41_14--grostrm self image. Since the developmeht
of self,image is an aspect of self concept development, please- see the \

self concept section for the ontogeny.

Closely related- to self image isfmirror image which refers to how
the individual perceives how his teacher and"peers see him in concrete
descriptive terms. Mirror image differs from self image in that self
image invOlves treating the self as an objcet while mirror image involves
treating self as a subject. ,drror image has often been described as
the social self; that par of the self whiCh is derived through one's
percept ions Oons of him througtheir behavior and what they say about him.
In schools where there is ability grouping, it doesn't take a child
long to figure out how his teacher rate him. Mann (1960) found that
children at the top and bottom adademically have little difficulty in
determining that they have been grouped according to their ability.
anrcfeels that such negative attitudes as : "I am dumb," or "We're
not too smart" may be the result of the attitudes held by the teachers
and that teacher acceptance and rejection may have a great deal to do
with the formatioh of positive and negative .self concepts in the stu-

dents.

Some researchers feel that when other's opinion of an individual
are too discrepant with that individual's self concept, then the
individual will cope by denying or devaluing the'opionions of others
in orde.e to maintain a consistent self concept. 'iarvey, Kelly, and
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Shapire (1957) employed college students in a study investigating the
reactions to unfavorable evaluations of the self made by other persons.
They found that their subjects who were exposed to unfavorable
evaluations of themselves reacted by: 1) devaluing the source: 2) re-
calling the evaluations as more favorable than they actually were; or
3) denying that the source could have made the low evaluation of them.
These results support other findings relating to-the tendency of the
individual to amintain and enhance his self concept. This is in keep-
ing with Festinger's (1957) theory of cognitive dissonance in which
the individual attempts to reduce psychological tension by modifying
one's cognition or changing one's attitudes. Arother example of this
was given by Lecky ( ) who illustrates the importance of self image.
Lekcy tells of a six year old boy who sucks his thumb. Nothing can
stop this habit, not even punishment. Suddenly he stopS sucking his
thumb, and when he was asked why, he said, "Big boys don't suck their
thumbs". In other words, he had heard this from an adult probably;
he felt that he was big boy, and that didn't fit with his present
thumb sucking style of lige. One's conception of what one is, one's
proper style of life, must fit into the present style of being, and
is animportant factor in making or breaking habits -and informing
attitudes.

Measurement of Self -Image

There are very few measurement instruments -for self image as such.
Most self concepts tests-can be modofied to give measures or -both self
image and mirror image. This can be done by changing the wording of
the items from "I am most like..." to "My teachers think I am-most
like .-.". The following afe examples of tests- which may be used to
measure self image and wirror image.

1. Perception Score Sheet by:_CLo,ftiosILAnsl_Soper____.(l9.634_,This-scor-e--
sheet measures self generally, self as InstrUment, self with
peers, self with adults, self with teacher, self and school,
perceptions -of adults, perceptions-of teachers, etc.

2. Brown ID's Self Concept lieferencts Test by Brown (1966) - The
orginal verson gives Children's perceptiont of how the -ir mothers
teachers, and- peers view them. While lookinfr at a _picture of
himself, the child is asked 14 to 21 bipolar questions in an
either-or format.

Conditions to Facilitate the Deve -lo ment of Self Ima e

The child should be given opportunities to make objective observations
and descriptions of himself. The classroom should be equipped with a
full length miror. If possible, one activity would be to take =photo-
graphs of each child and put them-on the wall. Then have the children
describe themselves and each other.

In hisdraw-ing of himself, the teacher can assess how far the child
has proceeded in the grasp of hisiself and of the surrounding world.

One teacher in an article fron the Instructor implemented the follow-
ing program in her, kindergarten classroom:
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"On November 11, both groups were asked to "Draw a picture

or yourself for me." -Then, for the following nineteen school
days, the experimental group participated in physical exercises
sugested by me (and the children) for a few minutes each day.
We also called attention to how it feels to tiptoe, what happeng
before you sit down, and so on, at every possible opportunity.

Specifically, th,. exercises included action songs,. such as "Did
you ever see a Lassie?" The control groups did these songs every
day too, but no conscious attention was called to the bodily
movements and body parts involved.

To emphasize hands and fingers we felt articles that were
sticky, hard-, rough, and wet. We counted fingers, stretched them,
and made tight fists; caught balls. For legs and feet we marched
with high-as-possible; t:.p,toed; walked in "Bock" feet; picked up
marbles with our toes; jumped; hopped alternating feet; climbed
steps and jumped off; cre.wled;ley on the floor and lifted legs;.
skipped; stretched.

When we talked about arms, each child hugged another. Each
lifted a little block then a large heavy one. We stretched arms
high then touched the floor; folded arms; swung arms; clapped
hands in front and behind, high' and low. We pushedechai -rs and
pulled them, talking about how it felt ,when we moved' our arms.

When emphasizing bodies and clothes, we counted and manipulated

buttons. We talked about clothes worn in hot weather and cold-.
We talked about boots and put them on and took them off. Pupils
rolled on the floor -- "Some things feel hard to our bodies; some
things feel soft." We swung -our legs from our hips and bent over
at our waist. to touch our feet.

un the fifth day, we- discussed our faces and made uninhibited
"races" at each other. Some pupils discovered they could wiggle
their-ears - some could nt"t. I whispered-directions to each child
such as "sit under the middle table." The children used their
ears.

We pulled the blinds tight; turned out the lights; turned them

on again, and looked quickiratt.eabh other -'s eye's. The children
were fascinated to see the pupils change. We listened as popcorn
popped. Then we ate it, noting which children had lost some teeth_
and those who had not. We listened to our own and at each other's
heart beats with a- stethibscope.

Always we talked about ,what we were doing and how it felt to

be doing it.

Activities to Facilitate the Development of Self Image

1. . Discuss body parts of dolls with children givinA them the correct
names.

2. Get a life sized bhild manikin and discuss body parts.

3. Trace the child's whole outline on large roll paper. Then cut and

label parts. Use on bulletin board,

4. ,,ake clay paper weights with hand-print for family gifts.

5. Paint pictures of themselves. Discuss paintings, especially with
reference to body parts.
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6. Draw facial silhouettes on black paper, cut out and mount on /Mite
paper. Can also be used for family gifts,

7. Head stories which contain body parts. For instance Dr. S ess's,
Foot Book.

8. Be sure to include a full length mirror in the classroom.'

Developmental Outcome:. ,Recognition of. th

Behavioral objective: The child will recognize his voice and be able
to distinguish it from others.

Procedure: Let the child listen to te.ped voices of classmates, and
adults. Record his ability to distinguish,between adult voices and
childrens's voices, his voice and others.

Activities:

1. Let child listen to his won recorded and live voice, speaking,
singing, laughing etc.

2. Let the child listen to the voices of others.

3. Set up .a listening center-where the children can wrk independently
withrecording and listening to their-own voices and Others.

Developmental Outcome: Child i -s Aware of his Ph sical Characteristics

Behavioral Objectives: -Child- can recognize and verbalize about his
own physical characteristics.

Procedure: Question the child as to his physical Characteristics.
Include desriptive terms such as tall, short, fat, thin, eye color,
sk -in color, hair curly or straight, etc.(Accept the child's perception
of himself and do not correct his impression4)

Activtties.:

1. Take photograps of the children. (If possible have these blown
up-to large size.) Use these for the basis of a learnin,- center dis-
play (Photos may later be used as presents for parents.)

2. Let children paint self-portraits on large paper.

3. Discuss these pictures with the children supplying appropriate
adjectives if they don't have them. Again accept the child's per-
ception of hlmself and do not compare him to other children.

4. Have a mirror included in the learning center.

5. Periodically weigh and measure the child. t<eep a char' of this
tnformation,

6. C-ircle each shild's birthday on the calend!r - then have a joint
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party to celebrate them all. Let the children share in the pre-

paration for the celebrition. Make a pwdered-sugar frosting at the

table for each child to spread of a graham cracker or cookie. Mix

up several different colors for excitement.

Learner Outcome: Self Image: To develop awareness of self- as object.

Conditions:

Learner Characteristics: Normal children aged two to seven.

Situational Variables: This may be done inside or outside the class-

room.

Instructional Strategy I: Developmental

Take snapshots ofeach child engaged in some activity and hand

these art'und the room.

Content: A Polaroid camera would be nice since children can see

immedi&-e. results.

Instructional Strategy II: Directive
have children lie down on large sheet of-paper (but6H-er-paper) and-

draw outline or body. Have children color in and deoorate their
features and clothes. Hang thse around room or use in role playing.

Content: butcher paper or large construction paper taped together

Learner Outcome: Self Image: To be able to objectively describe
physical self.

Conditions:
6

Learner Characteristics: Normal children aged three to seven..

Situational Variables: This may 'occur indoors or out.

Instructional. Strategy: Directive
Have children get'in circle and describe each other's facial features.
Then show mirror to each child and have him.describe himself.

Content: One full length, nonbreakable mirror.

SELF CONCEPT

Self' Concept - (Cognitive ) Outcomes

1. Awareness of Self as a separate, individual person.

.2. ,Awareness of own identity in a social world;
a. self as ohjec -t -;

b. self as process;

3. Acceptance of self
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Self Concept Ontogeny

Aat

1 mo.

2 mos.

3 mos.

4 mos.

1-4 mos.

4-6 mos.

5-6 mos.

6-8 mos.

Behavior

Reacts to social overtures by a reduction ever. -t1

activity,

Facial animation, stops crying at sight
tries to respond to adult vocalization.

Vocalizes and 'smiles in social response, reaches
out to grasp objects in environment.

mother,

Initiates social smile and displays recognition
signs on the sight of mother, begins to laugh in
response to adult activity, regards own hand.'

Primary circular reactions.

Responds to mirror image.

Awareness and-exploration of hands and feet.

Withdraws from strangers-, display- of tear - of
strangers indicating differentiation of familiar
from unfamiliar.

6-9 mos. Holds out arms to be picked- up, develops strong
attachment to mother.

mos. Deseloos_pvson'permanence.

9 mos. Shrieks to hear own voice and- begins to see cause-
effect relationships, beginning of autonomy.

9-10 mos. Begins to enjoy games like-peek-a-boo, development
of object permanence.

10 mos. Recognizes reflection in mirror; makes detours
and solves easy problems (how to remove bead from
jar.)

10-12 mos. Responds to own name.

9-12 mos.

12 mos.

13-18 mos.

Recognizes physical separateness from mother, has
differentiated self from outside world.

Plays pat-a-cake and nursery games; explbres adultvs
facial features and compares/to own; waves bye -
bye,; has'resolved trust vs. pistrust conflict.

Points to parts of won body/and clothing when
named.

Primarily egocentric; some social relations with
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19-24 mos.

21 mos.

24 mos.

25-30 mos.

30 mos.

31-36 mos.

18-36 mos.

adults. Defends and strengthens senile of self
by opposing others (beginning of negativism;
development of autonomy.)

Refers spontaneausly to his own name and to
names of other children; uses pbssessive pro-
noun for people and things; beginning of feel-
ings of sympathy for family members, emphathetic
crying.

Deepening awareness of adults; tends to tret
other children as though they were objects.

Occupation with own individual activities; con-
solidating sense of self by obtaining and hoard-
ing possessions; beginning of bowel and bladder
control thus beginning of independence; global
self concept begins-to emerge; calls self by
name

Refers to self as "I".

Involvement i -n more interpersonal relations;
differentiation of self a_ s knower of self from
self as thing known,

Knowe'hitriname and where he lives.

Awareness of physical sexual self; awareness of
____Hokksical differences betWeen sexes; taken pride

in- things.made; shows affe-tion to peers; beginning
of feelings-041-aompeZence.

24-48 mos. Beginning of associative play%

'48 mos.

24-48 mos.

36-48 mos.

48-68 mos.

.36-72 mos.

Fabricates imaginary campanions whom (usually)
he can control completely; strong responses to
other children; excessive boasting and braggin
about-self, abilities, relativeS, possessions;
considerable attempts at verbal domination of
others; beginning of peer and teacher attachments.

Beginning of associative play; period of possessive-
ness indicating step toward identity and articulation.

Engages in collective monologues.

Beginning of cooperatir play; rule making and
following.

Awareness of body becomes stableaFnd well defined;
resolution of initiative versuigutlt conflict,

48,.72 Knowledge or sensory functions (pyes are for seelna)

48 -60 mos. Moral realism; m4kes moral judPements on blsis of
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material damage done; ability to delay
gratification; ability to anme all major external:
parts of body. -

Relevancy of Self Concept Outcomes

Self concepts has an enormous effect upOn the child's behavior.
A child who lacks self acceptance or is overconfident, often,displays
poor social behavior.

Self concept refers to an individuals awareness of his won
characteristics and attMates, and the ways in which he is both like
and unlike others. This awareness begins during the first year of
life, when the Child begins to Cfferentiate himself from his environ-
ment. It is in the sensorimotor period of cognitive development that
the child seems to become aware of me_and not me. By age 1, most
infants recognize self. This often shows up in mirror play. The child
eventually come to think of himself as attractive, or strong, or ugly, ,

or dull, or awkward. He learns to make such referent because of his
particular learning experiences. By the time a child is 2 to 3 years
old he sees himself as a separate individual and uses such ego words
as me, mine, you, yours, we, and ours. Use of the first person sing-
ular - I== is felt to be associated- with the achievement of self-con-
sciousness. Most children by age 3 -know their sex-and the physical
differences between-the seies: Also by this og',emost children dis-
criminate racial differences, With experience the child makea *re
specific observations about himself. -For example, rather than think-
ing "I am a good-boy". the child says- to hithseif,...xI am a. good- boy
when I'm with people I like." This gradual capacity for differentiaticn
is greatly influenced by other's reactions.

_Self concept tham_is formed as- a result of thaLindividual's direct
observation of his won conduct and the observations of significant
others who fqOplate beliefs about hia personality, convey these beliefs
to him, and w104411ave a status which implies that opinions and judge-
ments must be considered authoritative. If the reflected appraisals
of which- the self are made- up are mainly derogatory, the growing child's
attitudes toward himself and others will be derogatory'.

In an attempt to understand the self concept and its formulations,
it is important to know how it has been defined. Inpsychology, there
are two distinct ways bf defining self. One-way is to define self as
the persons's attitudes and feelings about himself, and the -other is
to regard self as a group of psyChological processes-which gcvern be.!-
havior and adjustment. The _first definition is the self-as-ob-ject
since it denotes the person's attitudes, feelings, perceptions, and
-evaluations of himself as an object. In this sense, the self is what,
a person thinks of himself, The second-definition is the self-as-
process (self as subject) in which the self ts,,a doer consisting of
'-an active group of procassaa such as thinking, remembering and per-
ceiving. Some writers use the term ego when refering to self as pro-
cess, and others use -ego to refer to self as object. Self concept has
been defined in such various ways that'it important to look at some '
of the differences.

lagan (1969) refers to the individual's view of himself as self
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lefinitionp "The child's serf concept consists, in part, of hiS
1.011Ullt1011 or the degree to which his%attributes match those that
the- culture his designated, as desireable."

Ear) Kelley (1962) defines self as that which is achieved and
not given. Our concept of ourselves is achieved through social
contact with others and must be understood through the terms of
others. \.

The self includes a system of ideas, attitudes, values and commit-
ment3. It is a persons's inner world, his centerof_eXPqrtence-and

sirr is essentially social, arising In social
expetience. It is impos3ible to conceive of self arising outside social
experience. Adcording tc Horney and Sullivan, the self is male up of
reflected appraisals. The self is acquired, Itiis the only one he has
and the only pne he knows so they must not strip it away until it can
be replaced with a better concept.

tarry and Wolf say that the self concept is he inclusive, collective,
vaThe ,tiuch each person makes ,about himself. Regardless cif the
way it is ex-pressed, dlf concept is never static for the normal
Iniividual. All the experierides one has shape it, and thus self is
c nstantly bein. shaped. Every, person seeks positive experiences as
he and society define them. These expiriences and sattsfactions
'help the individual to maintain a balance among his realities, A
troubled youngster has difficulty in maintaining a balance and in
achieving-the peitive experiences that will carry over into his
collectiVe jud.-enent of himself.

Theoryand research about the self have been greatly influenced
by psychodynamic and humanistic psychologies. Freud's-ego was one of
the first definitions of self. The ego which is the reality oriented
part of the personality becomes differentiated out of the id which is
the storehouse of unconscious i0pluses and desires, rhis occurs during
the first few years of life as the individual begins to deal clith the
demands of reality. Freud's third aspect of the pe-sonality is the
superego which can be compared to the conscience. It is formed as the
child Internally incorporates parental rules and standards. 1"le ego
acts as a go between in an attempt to satisfy the id demands, and comply
with superego vestraints in a way which is acceptable by society.

The neo-Freudian's protested against the biological orientation
of the Freudian position-in favor of the importance of social relation-
snlps In influencing personality development. Harry Stock Sullivan
p-oposed an interpersonal theory of personality. lie defined personality
is the creative expression of sociocultural processes, and maintained
that it cannot be isolated from interpersonal relations. There are
two categories of interpersonal tendencies:

1. Pursuit of satisfactions, such as satisfiction of hunger and
2. Pursuit of security, or maintenenceof self-estem.

. -
ullivin sail trot the beginning of the developmen' of the self-concept
occ9.red in Infancy in relation to be quality of motheling the child
received,. Sullivan (1953) list three personifications of self: good me,
bad me, and not me. He sees these personifir.qtions growing out of
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experiences with the other which are rewarding or anxiety provoking.

" . .the're comes an initial personfication of 3 phases of what
presently will be me,that which is invariable connected with the
sentience of myAgaz - and you will remember that my h211 as an
organization of experience has come to be distinguished from every-
thing else by its self-sentient character (knowing through sensing).
These beginning personifications of 3 different kinds, -,1.ch have
in common elements of the prehended body, are organized in about
,midinfancy - I can't. say exactly when . . ."

Throughtiza.poceliS- Of effP6thy, the infant comes to experience the
fe*lings and moods of the mother. When the mother is rewarding and
tender, and satisfies theitnfant's needs, feelings of "good me"
develop. The concept "bad me" develops when increqsing degrees of
anxiety are associated with behavior involveeng the mothering one.
The concept "not me" reflects mental disorder in the form of schizophrenia
in which the person has broken with reality and.suffers gross perceptual
distortions.

Erik Erikson's theory of psychosocial development is based on bies-
loE,ical determinants influenced by social and anthropological factors.
Erikson sees crisis situations occuring at various-critical periods
in the- life of the child. Conflicts which_arise at each stage in
development are resolved in accordance with the strengths and weakness
of the tesic.alternatives which are present. These atternati -ves are
polar qualities which emerge at certain ages. Erikson's stages of
psychosocial development are:

I. Trust versus mistrust (infancy)
2. Autonomy versus shame and doubt (2 years)
3. Initiative versus guilt (3 to 5 years)
4. Industry versus inferiority (6 to 12 years)
5-.. Identity versus confusion (13 to 18 years)
6. =Intimacy versus isolation ( 19 to 21 years)
7. qenerativity versus stagnation (22 to 50 years)
8. Integrity versus despair (after 50 years)

Erikson's approach to personality developemtn is an effort to bridge
the Freudian theory of infant cexualitj (psychosexual stages) and
present-day knowledge of children's physical and social development.
Erikson's 3 systems(ofthe personality include: the somatic or body
the ego or self; the societal or the' influence of the culture.

Humanist: have given self such a central role that some of them
(RogersMaeow, and Allport) are referred to as self theorests. These
theorists use phenomenology ase method -for studking human behavior.
Phenomenology is a method of describing such aspects of behavior as
perceiving, feeling, learning, remembering, and thinking. In this view
human experience is organiz d around the figure-ground concept and be-
havior depends upon how on perceives the wor1d about him.

Carl Rogers (1951) stresses the phenomenological vewpoint where
. the organism reacts to the field as it is experienced and perceived.
In other words, a child responds not to the environment itself, but
to the environment- as he perceives it.
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The maintenance and enhancement of the self- picture is the fundamental

human motive. The maintenance of this self concept requires that the

person's self picture be appropriately and cosistently reflected in

everything that happcns to him. The' enhancement of the sel' results

in self-r.alization where one's potentialites are fulfilled. The

self concept is thc' basic yardstick against which everything the person

does is evaluated. Each new experience is assimilated into the self-

picture or reinterpreted to make it:fit.

While Rogers does not delineate specific develdpemeit stases, he
outlines the formation of the self concept as follows;

int-e-fab-rs with his environment. het builds concept
regarding himself, his environment, and the rektionship between the

two. Ti hese earliest concepts, of course, are ilOhVerbal and may not

be present in his consciousness.

The second factor to infldence the infant's perceptual field is -

the evaluation, of himself by others, especially his parents. Thr.)ugh

his perceptions of how others feel about him, he begins to regard
himself as loved or unloved, worthy or unworthy, etc. The self-concept
Is 1Pvelope1 throu,-h the process of earnings approval or disapproval
from others.

Once the self-concept has been established, biological tendencies
of human's to resist change exert pressure or te individual to behave
consistently with his concept of what he is. Rogers believes that the
Central tendency of man is to actualize his potential. This self-
actualization tendency and the need for positive self-regard favor
behavior consistent with the self concept.

Since the self-concept is formed largely as internalization of the
perceived attkuudes o' others, ideal self-concept is based u;.on society -'s

stand rds of worth. Conflict occurs when an individual desires to
behove in a manner not in harmony with his ideal self-concept. For
example, when thp child hits the baby(an act which satisfies certain
needs), he learn's from his disapproving parents the feeling th,it, he is
not loved or loveble. Therefcre, for his self - concept to be in harmony ,
with ideal which he feels l' to be loved by his parents, he must re-
ject the idea that hitting the baby 1,as enjoyable. Full actualization
whirh can be described as full congruence of self and self-ideal is

probably impossible.

Carol Rosters is better know for his client-centered method of/
psychotherapy. It is a- nondirective approach in which the person' talks
out his feelings with ass.i- rances that he is accepted for what- he is

by thp therapist. Three themes 'which dominate Roger's self theory are:
self-actua1ization, self-maintenance, and self-enhancement. Once self-
actualization, is achieved, the personality must maintain itself.
6elf,.enhancement suigests improvement, making progeess, and transcend-
ing the status quo.

In one books, Becoming A Person, 1961, nogers attempts
to formulate a general law of interpersonal relationships based on the
concept of congruence, The term congruency indicates a matching of
experiencing, awareness, and communication., When communication is
ambiguous and unclear, experienceing is riot matched -with awareness
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and incongruence it Communications with teachers and other adults.

Roger's law of interpersonal relationships states:

"Assuming ,a minimal willingness on the part of two people to be

in contact; an ability and minimal willingness on the part of each

to receive communication. from the other; and assuming the contact

to continue over a-period of time; then the following relationship
is hypothesized to hold true. The greater the congruence of

experience, awareness and communication on the part of one individual

the more the ensuing relationship will involve; a tendency toward
reciprocal communication with a quality of increasing congruence

a tendency toward more mutually accurate Understandthg cfthe
communications; improved psychOlogical adjustment and functioning

in both parties; mutal satisfaction in the relationship. Con--

Wersely, the greater the communicated incongruence of experience

and awareness, the more the ensuing relationships will involve;
further communication with the same quality; disintegration of

accurate understanding; less adequate psychological adjustment
and functioning in both parties; and mutual dissatisfaction in

the relationship."

Snygg and Combs 11964) say that the most importhnt'differentiation

in the individual's phenomenal field is the development of hi's phenomenal

self.

"What a person does and how he behaves are-determined by the
concept he has or himself and his abilities . Thi -s phenomenal

self is the most permanent part of the individual's phenomenal
field and ls the point of reference for every behavior. The basic

need of'everyone is to pre -serge andenhance this self, and the
characteristics of all parts of the field are goVerned by this

need. The phenomenal self is so importantrin the economy of the

individual that it gives- continuityand consistency to hts be-

hevior . . . Whether we have come to think of ourselVes as being

competent, attractive or repulsive, honest or dishonest, has a
tremendous-affect onour behavior in-different situations.., The
phenomenal self is the only frame of reference the individual

possesses. It is the only s,-lf he knows. Whether ot!-er persons

would agreectohlitsseelf definitions 'or not, the self haS,the feel-

ing of complete reality to the indivi -dual derive their Meaning

from the reition they bear to the phenomenal self... Thug the
self concepts we hold select our perceptions -and -bring them in

line-with the way we see ourselves. Piaget's work illustrates

very clearly this selective effect of the self on perceptions."

Snyggs and Combs also assert that the phenomenal self is'the most

impottaht part of the field to the learner. They cite cases where

pupils undergoing changes of self concept have made startling im-

provements in their level of achievement. They tell about a boy named

Rober who wag twelve-years old and had never learned to read. Test

results showed he had normal ihtelfligence and had no_ abnormalities.

He firmly believed he could nob. learn and refused to even try in hi -s

daily school life. 4hen he had started to read in first grade, the

children laughed at aim when he made a mistake and continued to laugh

when the teacher did not correct the other children's mistakes. Roger

laughed with them at first, but suddenly refused to read anymore. He
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was treated as an incompetent and so became.icompetent. Later in a

clinic, a reversal of this treatment had decided effects of improvements

It is the iesponsibility of Dhe school to help students to perceive
themselves in ways that will be more satisfactory to then.

According to ;Earl nr-lley (1962) self is the experientail background
and backlog accumulation of the i-dividual, built since life began.

Children are influenced by those 4ho surround them and are close to

them. A child carinot elect who'that will be. It is therfore important

to make those early associations good. The growing self of the child

has to be involved and feel a part of the action as a contributing

_
member. Kelley lists eight characteristics of the fully functioning

self. fide
_

1. Thinks well of himself.
2. chinks well of others.
3. Sees that he is a part of and has a stake in others.

4. Sees himself as-a part of the world movement in-the process

of becoming. He expeicts and can take change.
5. He sees the value of mistakes.
3. :le develops and holds human values that are good for all

people.
7. He knows no other way to live than in keeping with his own

values.
8. 'le maintains a creative role if always learning and always

trying.

Maslow (1962) has some interesting propositions regardin the self

concept and its development.and maintenance. He makes the point that

each person is hi -s own project and makes his own brand of self,,- He

says that no psychological health is possible unless this inner self

or essential core is loved and accepted by others as well as by self.

!rustration helps the children to tolerate frustration in other any'

see their needs. Itmaturity is the process of gratifying deficiency

neeas in thei -r proper order; thus, growth always tends toward self-

realization.

Allport defines the s'lf as including those aspects of experience

which the-person believes to be of significance. Allport deltneates

sever functions of the self, as follows:

1. Sense of body = awareness of the physcial organism itself.

2. Self-Identity - the set of ideas a^person has about himself

wich are most important to him.

3. Self-Esteem - the- bats upon which the person feels -aor",hwhile.

4. Self- Extension- recognition of the importance of thos" things,

people, and events central to one's existence.
:iational coping - thinktnA4 about and ealing with tasks in a

reasoned way.
6. "Self - Image - aspirations.
7. Propriate striving - conscious, rational processe; of working

for what one wants; illustrating future orientation and choice.

One study (Gordon, 1969) says children's original ithapes of them-

selves are formed in` their family Circles. The most-impdrtant factors

in determinin7 whethor or not a child will develop good feelings about
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himself is the general climate or''feeling surroundign him. He first
eeperiencqs the world and self as one. Having no vackground of
experienc 4. to lean on an compare' with his present situation, his per-
ceptions of the way be is treated looms large in affecting his concepts
of scel lf-and the worl

The self concept is not static. A child's idea of himself is con-
stantly in-evoluation with new ideas taking the place of the old ones
RS new experience are presented. An; specific, single concept is not
formed by any sinrle event. These concepts are a mixture of the
accumulated psychological, physical, and environmental factors.

Cognitive developmentalists and social learning theorists have been
more concerned with sexual identity than with self theory. According
to these theorists, sexual identification begins when the child is
labeled ''boy" or "gik17. This label becomes associated with positive
interactions in the home, provides the gender identity basis of an
abstract self concept, and is also used to label other (McCandless,
1973). Sex self concept stabilizes around the beginning of the concrete
operational period £he child then begins to assimilate and accommodate
stereotypes of sex appropriate behavior. McCandless and Evans (1973)
report that in their ie-estigation of sex behavior in the nursery
school, set defferences ih May behavior exist among 3 year-old children
Female nursery school teachers reinforce feminine behaviors for 'all
children, regardless of their sex. And also, like sex peers reinforce
each of er in appropriate sex role behavior.

From birth, the child's sex foims an important aspe,t of his
identity. It is reflected in his name, clothing, and toys (Ferguson,
1970). By age, 7, it has become a crucial part of his self concept.

:such evidence has accumulated stressing the relationship of self
concept to such things as academic achievement. Mattenburg and CliffOrdi
(1965) did a study on the relationship of self concept to school failure
ith.-183,,ehildren enrolled in the kindergartens or Detroit. One school
served the lower-class neighborhocds, while the other served the middle-
class nel::Oborhoods. Children were followed for two and a half years.
Data was =athered to determine whether low self concepts correlated
with reading difficulty, or whether it.was reading failure, which
undermined the self concept. The statistical levels of confidence 'Jere
marginal, but in general the measures of self conepts at the beginning
of kindergarten proved to be more predictivd -of reading achievement
two and a half years later than did mental ability. From the data, it
would appear that self concept stand in a casual relationship to reading
achievement.

Brookover and 15atterson in 1962 found in their study of self con-
cept with ktndergarten children that the concept chilGren held about,
themselves affected their reading achievement rather Shan the reading
achievement rather than the reading achievement affecting the self
concept. (if course failu-e at any point does negatiIely affect the
self concept of children.

Cummings (1970) investigated the relationship of self concepts of
third grader to reading achievemen:. Positive self-concepts were
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, found to be related to adequate reading achievement. The most sign-
ificant differences were found bPt.een groups based on reading level

In thier o,na classr,oms. Children's reading achievements in com-
parison tr, that of others in their own classroom seemed more related

to their self-concept than achievement in comparison to one's own
anticipated reading/ achievement. She also found= that girls seemed
less positive in their self concepts than were boys.

Combs and Jpe.ir in 1963 found that kindergarten children's self
conc,pfs were predicuive of their academia achievement in first and
Second

Berry and AAA' COWq-concluded that the self comept affects
learning- in all areas..

Sears In 1961 worked experimentally with the relationship of early
socialization experiences to self concepts and gender roles In middle
childhood. This was carried on at Stanford University. Five self
c-rnaept scales and an M-F instrument were given to 84 girls and 75
boys In the 6th grade. The mothers of thse children had been inter-
vie'red 7 years earlier. In the case, of both sexes, high self concept
ere associated -ritn high, academic achievement, small family size,

early ordinal portion in the family and high maternal and paternal
warmth, 4ith boys, high self concept was associated with low father
dominance in the marital relationship. In both sexes, femininity was

. associated with poor self concepts. .Where there Ls only one child in
the family the child naturally gets more attention and ,has no com-
petition but the everlasting handicap of being smaller, yourigfr and
less effective competitors and at any one time_may have less talent
for mak-In tnemselves seem worthy of admiration within the family
reference. Thus, it is to be expected that the older children have
better self concepts than the younger ones.

Trent (1977) inlrestigated the relationship -etween the self con-
cept and e-.0)ressed attitudes toward others a.nohg black children aged,
9 to 18 years. de ,found that the most self-accepting group expressed
Tore positive attitdaes toward both blacks and whites than the least
self-ae;epting group. There was no significant difference ?between the
most sel'-acceptin and the ambivalent groups. Since= clinical research
has snown that a cnild develops an awareness of "I" before "they", the
data hPre may te interpreted as suggesting that if a child does not
accept himself as a person of worth, he may tend 4-,o percieve others
In the s .me light.

These research findings point to the importance of the development
of ,J..00d sel' concept to adademica3hievement, knterpersonal relations,
a.ci social adjustment. The child who Is able to accept himself will
be better able to accept others.

VAIIIABLZS 'LA TED TO S:!IY-CONCEPT

Good Self Concept Poor Self Concept

Positive attitudes toward others. Negative attitudes towards
others.
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Fairly constant image of capa-
bilities.

Perception of others as being
friendly and respectful to self.

Less likely to be considered un-
happy, destructive, sly, embarrassed.
retiring.

Self-assured connerning what is
correct and appropriate.

Activity in soqall gToups.

Liklihood to express views fre-
quently and effectively.

Poise, popularity

Good bodily condition

More concerned about public
affairs than personal problems.

More likely to be leaders in
their social group.

Creativity

History of successes

High academic achievement in
elementary school years.

High adademic motivation

----YErrststen in performing tasks

More likely, to-be conformitt;
_persUasible.

High AnXiety.

Psychosomatic symptoms.

Feeling of depression.

Piseoure and fearful in
emotionally challenging
situations.

Acceptant of blame in contact
with adults.

Overly aggressive toward
peers.

Withdrawal.

Self-conscous.

Feeling of derogation by
others; feelings Of failure;
self-criticism.

Dependency on others-.

Comparative closeness to
mother rather than father

Low academic achievement.

FACTORS NOT SIGNIFICANTLY RELATED TO SELF-CONCEPT:
Status, income, education level, height, physical attractiveness, amount
of punishment received, amount of time spent with parents.

Coopersmith, U.C. Davis

VAdIABLES RELATED TO DEVELOPMENT OF SELF-CONCEPT

GOOD SELF-CONCEPT

Mother with high self esteem

MotherAs favorable attitude toward
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POOR SELF-CONCEPT

Mother with low self esteem

Mother'with a prior marriage;



childbearing and parenthood; no
preferences as to sex of-child;
willingness to accept responsibility
of parenthood.

Being the oldest or only child
in thA family.

Ps.,rental attitudes which give the
child the feelinrr of being loved
wanted, accepted, and respected.

stepparents, foster parents,
guardian.

Being a member of a large
family.

Parental stress on child's
inferiorities.

Parental support and encouragement.

Clearly defined limits and goals
(neither a permissive nor demo-
cratic family management).

Parental discussion aid reasoning,
with child.

PunishMent by restraint, denial,
isolation.

Helatiely high demands and dipeci-

ttIons for performance.

Deviancy of_Development of Self Concept

Parental coldness and harsh
discipline.

Father's dominance in child
control and punishment.

Parental domination and/or
rejection.

Corporal punishment, with-
drawal of love autocratic
control.

The young child is egocentric and self centered. He in concerned
with "I".. To adults the differentiation between "mine" and "-ours" is

a relatively simple idea. To the young child, especially If -he is
developing .core slowly than his peers, this differentiation -is a-major
concept, and-one that must be genuinely felt an. acted upon if an

1::
intera-;tion is -to take place. An important elf development goals ts
`or-each individual to achieve his own person identification, re-
cognizing his relationship and responsibilities to the group and his
privele,;es as a group member. Such differentiation is difficulty 'or

the retarded child.

Curtis (1964) compard the self concept of the mentally retarded
adolescent with certain other groups of varylng.mental abilities. He

found that the mentally retarded adolescent had more negative self
concepts and negative ideal self concepts than any other groups. The
greatest difference in scores on the self concept test was between
the mentally retarded group and the intellectually superior group.
rile greater the intilligence of the group, the more positive was the

self concept.

Aigness (1961) also investigated self concept among children of
varying, degrees of intelligence, He found" that mentally retarded childret

more generally tend to overestimate success than average or bright

children. Bright children tend to rate themselves most highly, retarded

children next highly, and average children least highly. Mentolly

26



retarded children had, less realistic self concepts than bright or
average children. Self ratings of mentally retarded- children are also
less reliable than those of average or bright-children.

Carpenter and Busse (1969) measured self-concept of first and fifth
grade blank and white children using a game called "Where Are You?",
which consisted of self-rating on dimensions such-as strong, brave,
well-liked, smart etc. Their sample of first grade "egro girls reflected
a significantly lower self-concept than their-white female peers. Also
fifth grade subjects of both sexes indicated a lower self concept than
did first grade subjects. Overall, girls showed a more negative self

----concept-than boys,

Brookover, LePere, and Hamachek, working with the hypothesis that
one's self-concept is a factor in setting the functional limits of one's
ability to achieve in academic tasks, set down strategies for improving
self-concepts of students whose academic performance was believed to
be impeded by low self-concepts. Three different strategies 'ere tested:

a) Enhancement of the adademic expectations and evaluatione of
parents for their children;

b) introduction of an "expert" to c6mmunicate reinforeinz information
to the students regarding their academic ability;

c)- introducti=on of a counselor who holds high expectations for
the students and evaluates them favorably.

They found that experiments using experts and counselors to-work with
students did not result -in- ignificant changes in self-conpept or acadelic
achievemnet. The conclusion drawn -from this information.is that attempt
to induce change in self concept of ability and tehavior-of students
-by persons other than the significant others of those students are not
likely to successful. A counselor cannot be very effective -when he ts
working againsti-the parents. Accepting the counselor's view when it
differs rrom the parent's view involves the rejection -of parental views-
which is extremely important to-a majority of students. It is interest-
ing to note that only where there was a significant change in -self
concept of ability was there any change in- academic performances.

Measurement or Self Concept

The- problem or measurement of selr concept haE, arisen due to tl-e
difficulty in derininn self concept. Most of the current techniques
for measuring self involve self-ratings or selfedeseription'. Occasicnally
ratings or an individual by other people such as teachers-or peers
are used, One problem of measurement occurs because many investigators
devise their own measure of the self, since they have their own dee
finitions fOr it. As a result, much of the measurement research is
not colparable. Another eroblem is that many of the measures are fill-
ed with value assessments so that the child feels compelled to answer
in a socially desirable way. Thse problems should be kept in mind when
reviewing the self concept literature.

List of' ;Measurements

1. The self-Concept In,entory was developed by- Sears (1963) for use
with 5th and 6th grade children. It is composed of categori(s in
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whinh children spontateously have feelings and make lud-ments
about their own effectiveness and competence. Self ratings
responses provide two scores that are relevant to the self-

esteem dimenslon. They are SCI: self-satisfaction, and' SCI:

comparative rating. Unvorrected split-half reliabilities for

the two scores are .94 and .95.

2. The self-Criticism and Ideas of References scales were orrinally
deslmed for college men (Sears, 1937). These are both self

rating scales. The S-C questions involve satisfaction with the
self's physical abilities or achievement in school or social
relations, and those which express guilt about certain adequacies.
The I-R questions are oriented toward hypersensitivity to other
people's actions or feeling6 toward the self. The 6orrected odd------
even reliability coefficients are .81 and .82.

3. The Femininity scale was derived by revision of the Fe scale con-
tained in the California Psychological Inventory (Gough. 1957) Hi
score indicates high femininity. It is a self-rating scale.

4. The Self-Aggressioh scale (Sears, 1961) contains items expressing
hostility toward the self and inv61ves feelings of self-derogation.
It is also a self-rating scale.

5. The Laurelton Serf Attitude Scale (Guthete, et al., 1961).

6. The Hostility Scale (Culbertson, et al., 1961) consists of 100
items in which the subjects are asked to agree or disagree- with
a surrgested response to an angering situation.

7. the Social Value -tired Scale (Bo/duc, 1960) presents 95 situations
in which the subjects are /asked to choose between an _alternative
that reflects social values-and one which reflects personal needs.

8. The Verbal Self-Attttude Scale (Butler, Guthrie, & Gorlow) deals
with discrepancies from what is socially desirable.

9. The Brown IDS Self-Concept Referent Test requires the your'g child-
to characterize himself on 14 bipolar dimensions- (happy-sad), using
for specific referents: a. how he perceives himself; b. how he
perceives himself to be viewed by his mother; and c. his teacher -;
d. other kids.

10. Self-Concept Measurement of Retardates (Guthrie, Butler, Gorlow &
White, 1964)_00nsAsts of a series of 50 pairs of colored slides,
with the same protagonist throughout (always a woman.). The entire
series was replicated with a new protagonist and a new cast, but
depicting the same need. The subject was asked to choose the slide
i -n which the protagonist was most like herself and to choose the
slide in whichythe protagonist was doing the best thing. This
instrument gives two sets of choices for each subject, a reported
self and an ideal self.

Ltpsitt Self Concept Scale contains a list of 22 traits descriptive
adjectYv@Alitse, each prefaced by, "I am ..." and followed by a 4
point ratinv scale from "not at all" to "all the time."
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12. The Learner Self Concept Ter4 is composed of 21 separate items.Subjects are shown drawings representing a particular classroom
situation and are asked two questions about them. Responses
indicate either positive or negative character '.identification.

13. Developmental Profiles - Awareness of self is based on the Human
Development Rating Scales. This profile indicates self-awareness
of feelings and thoughts.

14. The California Preschool Social Competency Scale (CPSCS) was de-
signed to measure the adequacy of preschool children's inter-
personal behavior and the degree to which they assume social
rewponsibility and independence. This scale: 1. Provides a
relative indel_of_the_child's social_competence,-perm-itt-ing-com-
parisons with children of the same age, sex, and socioeconomic,
status; 2. permits investigation of the effects of environmental
and characterlogical variables on the child's development as differing
ages; 3. can be useful in predictive studies of echool achievement;
4, can be helpful in the evaluation of deviant groups; and 5. can
be useful as a criterion meaAu e of the effectiveness of different
interventions at the preschool level. It is designed for use in
evaluating the social competence of children ages years and 6
montd through 5 years and, 6 months. The scale consists of 30
items which are representative samples of the ctitical behaviors
in the preschool child's social functioning.

15. The Cain-Le Yine Social Competency Scale was developed to provide
a method of measuring the social competence of trainable mentally
retarded children. It consists of 44 items divided into 4 sub-
scales: Self Help, Initiative, Social Skills, and Communications.

16. The Thomas Bell' Concept Values Test assesses the personal self-
concept value of pre-primary and primary aged children.

17. Goodenough's Draw-A-Man Test measures self concept and detects
maladjustment in kindergarten children.

18. 'Preschool Self Concept Picture Test (Woolner, 19(-6) measures self
concept, ideal self coneept, and the discrepancy between them. It
is non-verbal and contains 4 separate but comparable subsets for-6
'Negro and Caucasian boys and girls.

19, The Self Concept and Motivation Inventory: What Face Would- you'
-Wear? -(ScAM1N)

Conditions to Facili -tate Self Concept Outcomes

Since self concept is to a great extent influenced by others and
is predictive of school achievement and reading2abili-ty, certain im-
plications can be drawn for the teachers of young children. Teachers
should be aware of'their pupils' self concepts and should proviae
experiences which Would encourage each child to build a healthy concept
of himself. 'Without a positive view of himself, a child -may be success-
ful in the formal school setting. The studies which investigated the
self concerts of elementary school chIldPen and adolescents i- ndicate
that children who viewed themselves positively, ('orowitz, 1939).
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Jersild (1966) found that'children have the capacity for under-
standing themselves more than educators have ever realized. He also
believes that the most important'discovery boys and girls can make,
is the discovery about themselves. He states that the best way for
teachers.to help children- understand themselves is for the teacher to
have help to increase her own self - understanding.

Lane (1964) in speakkng of the teachers' impact on the childen's
self concept, says that only as a teacher understands a'child's feel-
ings Aoes he know what he is teaching a child. Exposure to materials
does. net_guarantee learning. A child's feelings about adults and
authority are pares of his self concept. This includes his feelings
about how much initikive he is willing to take, his extensions of
himself to others, his eagerness to find out things, his sense of re-
sponsibility, and his drawing conscience.

A teacher has limited opportunity to insure a healthy'self concept,
but she is unlimited- in'opportunities to relatedto the child in ways
that are growth producing and restorative of an adequate self. Lane's
study indicated over 300 either reassures a child of his worth or fails
to reassure him. The younger the child, the more influence the teacher
has.

Bailer and Charles (1961)_ found that group experiences and the en-
.acting of- different roles-in social play-and dramatization ware important
to young children for proper development. They felt that as a child
enacted out ehe different roles, they learned the responses they could
make to others and how they felt, In-addition and more important for
the self concept, they learned what concept they- held of themselves,
which before was unkreown to them. Bailer referred to these as the
-different "me's",

1. The me that I see.
21 me that others see.

-5). The te.that I think others see.
4. The me that I think others think I see.
5- The me that I'd like to be.

The child who gains correct views of himself can work through many
of his problems and solve them. Through a child's social experience
with others,_ he: is able to learh whether he is brave e-ar cowardly, hand-
some or ugly, quic- kw -itted or slow, leader or follower, prophet or
clown_ and In addition, what it feels like to be each.- This process
works in a fairly open fashion. Children are honest and they -will call
each other all kinds of names-and tellteach about .his behavior. In
later years the judgements are inferred,' -but they still operate to
touch and influence the picture one has of hitself. Thus, the- self
concept which is central and integrative to the person cannot be.
formulated without reference to social interaction and membership in
groups.

Bessell and Palomares (1 -967) have developed a Human Development
Program for very young children which involves helping children to
develope a sound emotional outlook. A first step in 'this process is._
to help the child overcome his fears about such things as his safety,
his acceptance by others, his helplessness, and his lack of power.

4
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The objeetives of their curriculum include the achievement of

proved soci interaction skills, eelf-awareness. and -lastery. In

trier program, they use the magic Circle which puts eight to twelve
children and the teacher in n-a smaller (inner) circle with the re-
maining children seated in a larger, concentric circle. The children
in the inner circle participate while those in the outer circle observe.
The teacher introduces a topic for discussion and the group works to-

ward the clarification and analysis of children's feelings and per-

ceptions. The program is desianed to shift leadership responsibility
grqdually frO;n\the teacher to the children. Bessell maintains that
the key to successful human relations training is involvement. As
responsibility is divided, involvement is multiplied. In order to
promote sflf-responsibility, definite_Opportuntttes for this_must exist

tn thr classroom.

Carlton and Moore (1965) investigated the use of self-directive
dranatization (pupil's own interpretation of a character in a story
acted out.), in a reading program 'or disadvantaged elementary schcol
children, on improvement \of reading and self concepts. Changes in
behavior lid occur and gains to r-ading also occurred, althov-h the
two were not significantly\correlated. it 'ras relt that chi,J-en be-
came more adept a: meeting heir ',on needs when they were,perthitted
to choose their own reading ani that the children we-e.helpPd
to eork and play together, s are, bave better opiniQns of themselves
and-others, and become more stable.

Crawford (1962) determtned tne effect of art experiences -on the
self concept oP retardates. Creative and directed art experiences
result in differential effects on personal adjustment. He found tha4-
creatiVe art experiences aided the mentally retarded in achieving
better _personal adjustment. Observations during the art sessions also
provided indicetions that the preative group profited from the art
expertences in respect to dtgree of self - expression and self- awareness/
Judgments of the drawings of the creative group offered evidence of
increase in self concept, self ievolvement-, and over all cruality.

In order to facilitate self concept development, a program was- set
up in the Orange Public School tn Orlando, Florida. ,Positive changes
1 -n self-concept, as evidenced by data obtained by teachers and skilled
observe'rs conplettng adjective cilecklists, .esulted from thP following
erogram:

Student activities - silhouette drawings of each child-'we'e pOsted
in the classroo-; moving picturet and slide pi-Aures were- taken
of oniadren engaged An thie- regular class ac:;ivities_ and shown in
the classroom; individual ane group counseling services ere offered;
tutoring was provided by student teachers fro local colleges;
nearby museums and the Kennedy Space Center sponsored special
programs,;'

Tarent activities - the program was explained to parents by a
67171171577757.77gited-c-ach home; !discussion groups with counselor,
teachers, prir;t4pals, and paents were held; the movies and slides
of the children t :ere shown at PTA meetings; visitation of thi:er
places of employment by the Mind-en were arranged 'by'parents;_
children were accompanied by parents on field trips;
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Teacher activities teachers were trained.in the Flanders Inter-

rational Analysis, Procedure from the Handbook of Reasearch on

Teaching, which involves rating classroom procedures and student

involvement; teachers were also trained to use the Carghuff Scales

for Empathy, Congruence and Positive Regard, and Success Promotion

Scale; teachers were asked to stop-at_the end of each hour and look

at each student to determine whether the,student had experienced

fai,lure during the last hour, and if so, to provide some specific

-success experience during the next hour.

Dinkmeyer (1971) has said chat educators have stressed Intellectual

goals while'ignoring_soCial and emotional objectives. It seems that

the reason this, has beefs. so is that the teacher has not-be n prepared

to deal with human feelings in the classroom. Yet, the teacher must

be able to -cope with these feelings, and deal with auidance in em-

pahizing, listelling, and understanding the children's feelings, for

according to reasearch done, a child's develop Lett will suffer if his

feelings and emotions are ignored, for affect and cognition are

separable In everaearningLsituation, TeaChers must concentrate on

developing human beings, not just on teaching subject matter. This

is the pJrpose of education, and. it can "be accomplished through planned

experiences that personalize and humanize the educational experience

such as role playing, open ended stories, and interaction.

Other activities which could be used to develop the self concept

are art projects, informal discussions with the children seated in a

circle ono the floor, literature, music, and socio-dramatic play. The

teacher may want-to introduce a self. concept unit such as "Nobody Just

Like Me" and involye,the children in a discussion of physi cal dtti"erence

in people. The bhildren may then make a bulletin board of cut *o.

pictures of diffefent,fades from magazines. In addition, life size

tracing or actual photovapbs may be put around the room. Suggested

books concerning the self .concept inclade:

No Fightina_No Biting
Feeling. Blue
Kommies.are for lOvine
Frances Facemaker
play with Ne
What-Colon is love

Friend*John
Just Ilke Me
A Bad- Day
The Joy of Being Me
The Rabbit Brothers
Goggles

Other su,-gestions include the followIng list of methods to help

develop the positive self concept-Of children.

Methods to Help D. Positive Self Concept of Children

1. The child experiences success at some, school and in play and

academic .:itempts.

2. The use f democratic child rearing practices:
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a: limit the number of adult imposed prohibitions
b. 'accompany prohibition with attractive alternatives
c. -verbalize reasons of prohibition.

3. The child finds .his own identity through identifying with others.

4. Develop trust by having consistency in behavior of caretaker.
5. Develop trust by 'having warm accepting relationships.
6, Allow the child to develop independdhce by letting him explore and

wake his awn decisions. Reinforce such behavior.
7. Permit the child to express his emotional feelings through play.

This increases awareness of personal feelings that the child is
unable to express.,

8. Encourage self acceptance and openess toward others by:
a. reoognilIng individuality
b, listening and'respecting children's opinion and emotions.
c. accepting feelingo, aggressiveness, rough tumble play of

exuberant Children
d. planning activities that allow child to use his abilities.
e. allowing opportunities for children to be friends.

9. Help the child to perceive emotions correctly by being honest with
yourself And child. The child can develop concepts of inadequacy.
and distorted perceptions of self and world when his behavior and
feelings have become isolated from each other.

10. Set realistic expectations adjusted to the child's ability. The
goals must be in keeping with the work the child can do an an
accordance of the child's concept efdself.

11. Provide a variety of stimuli so that the child is able to elect
material covering a wide level of difficulty.

12. Provide for productive and creative work through role playing.

13. Provide the child with immediate feedback. This helps the child
to make his won evaluation and allows him to know the evaluation
of others. Adult social approval r successful completion of task
is best.

14. In handling classroom discipline:
a., use- positive discipl-the_
b. limits must be clear and realistip
c. try to let the class design its own code of conduct within the'

classroom limits.
the teacher should expect both limits awl code of conduct to

be modifies'. as the class dettelops. The child should be able
to make choices appropriate to his age and comprehensions.

15. Establish a good home/school relationship so that the parents and
teacher can work together for the good of the child.

16. Minimize teacher control and maximize student participation. Pro-
vide freedom of choice in Pd,zeationalprogram.

17, Encourage children to act, beha,,-3, and live in accordance qith thier

choice.
18. Develope appropriate sex role identification by providing the child

with an a.propriate model imitate.
19. Provide enough adult or peer attention for acceptable hely:0,10r,

so that it is not necessary to resort to quarreling to get attention.

20. Prcvide for the child,to see himself as others sPe him - photo-
graphs, video playback techniques, tapes:

21. Assing the child chores and self helps to develop a sense or re-
sponsibi lity to himself and others.

Learner Outcome: Self Concept: To develop awareness of won identity
in social world.



Conditions:

Learner Characteristic6: Normal children aged three to seven.

Situational Variables: Mayioccur indoors or outdoors.

Instructional Strategy I: Developmental
Have children devise and perform their own puppet show.

Content: Puppets and puppet stage.

Instructional Strategy II: Directive
Have children sit in large circle. Assign different roles to
several children and provide them with a situation. For example:
Mary = mother
Joey = father
Susie = child
"The child has been naughty and has taken money from mother's purse
without per.nission. The father as just come home from work. Wha.t,

do the parents say to the ohffd and what does the child do?"

SELF ESTEEM
.

1. 'Awareness of feelin s of personal worth
2. Belief in own abili ies and competencies (Self confidence)
3. Ability to solve pro lems -

4. Ability to express own preferencesN
5. Ability to accept minor failures
6. -Development of responstbkitty and independence,

Self Esteem Ontogeny

LES.

3 months

4 months

6-9 months

9 months

10 months

10,-12 months

18 months

Behavior

Vocalizes and smiles in social response, reaches
out to grasp objects in environment

Begins to laugh in response to adult activity,
observes own feet and hands.

Development of strong attachment to mother

Shrieks to hear own voice and begins to see cause-
effect relationships; beginning of autonomy

Makes detours and solves easy problems

desponds to own name; recognizes separateness
from mother and from outside world.

Defends and strengthens sense of selO by obtaining
and hoarding possessions, beginning of bo-el and
bladder control thus more independence

18-24 months Skill play.



36 months

48 months

Takes pride in things made, beginning of frelings
of competence.

Excessive boasting and bragging about self, physical
skills and stunting, beginning of peer and teacher
attachment

qelevincy of the Development of Self Esteem

Self Concept has probably been more confused with self esteem by
theorists and researchers than with any other aspect of the self. In
this work, the diPference between self concept and self esteem is ex-
plained in the following way. Self concept is the cognitive sense of
self and involves the individual's ideas about who he is and how is
different from others. Self esteem is the affective part of the self
concept and involves the individual's subjective evaluatiJn of htmself,
i.e., how he feels about who he is. McCandless (1973) refers to self
esteem as the value alperson puts on himself and his behavior. It in-
volves how he feels about himself and how he judges himself In terms
,,of "goodness" or "badness". Coopersmith (1969) also defames self
esteem asithe evaluative demension of the self concept.

Self esteem is so closely linked to/self ccalept thau young children
often confuse the truth about theirselvAs with other's evaluaticns'of
them. For example, children are Often given such value judgements as,
"you' -re such a big man!" This type 4' feedback influences not only the
development of the self concept but also the child's evaluation of that
self. There is some Pvidence thatt self esteem is also related to body
build or somatotype, although this has been a controversial area. Felker
(1968) found that heavy boys rep,Orted less positive self concepts than
aged peers of normal build. Hot much is known concerning this relation-
ship in irls. However, it is quite reasonable to assume that a child
of poor physique would not receive as many positive reactions from
peers as one of normal build. Also the success a child experiences
In sports is dependent on his build and physical agility./

McCandless (1973) reports that self esteem is influenced by parental
child rearing practices. There Is evidence that parents who encourage
the child's autonoc,;, and who accept, their children will enhance the
development of self esteem in the child. Dreyer and Haupt (1966)
found that kindergarten child- who3t- nelf evaluations, are more auto-
nomous are more likely to: manifest independence, achieVement behavior,
and stab -le aspiration levels than children whose self evaluations are
less autonomous. The autonomous children are also more likely to cone
from homes not characterized by high material control. Coopersmith
(1967) found that high self esteem during preadolescence (and' pre-
sumably before) was associated %Ith txo basic patterns of parental be-
havior: parental acceptance of the child and the style with which parents
manage their children's behavior. Acceptance involved parental ex-

- pression or affection. demonstraton of concern about "dv. vr,,..lems en-
countered by their c.hildren, general harmony within the dome, friendly
joint activities, and the availability of parents to provide well out-
lined, confident h,lp for their children when Iitqp is needed. Nanare-
ment st.e involved such things as providing a set of clear and fair
rules and emends, acting firmly and consistently in applying these de-
mands, and respectfully allowing freedom for children to act. Coopersmith

)
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61?

also "round th:,t, parents or low self esteem children used Lhysical
punishment and love withdrawal disciulinary techniques more often. .

Farent:; coneyed to their children that acceptance is corditional
on what they do rather than on who they are. 6Ince parents provide
more feedback tr, the cnild during the early years and also provide
models, they have a tremendous influence on the child's self concept
and self esteem.

Concerning self esteem, race, and socioeconomic level, studies have
la.en done which show that blacks 'rave a less self esteem than whites.
However, when socioeconomic level is a better indicator than race.
Some recent investigators have found a reversal in past trends. White
and Richmond (1970) between economically advantaged white and cl.Erived
black 5th grade children. Pallone and Hurley ;1970) found that dis-
advantaged school children reported consistently h',her self esteem
than their advantaged peers, regardless of race, _tographical residence,
or the extent to which their sch-bols were racial / mixed.

Katz and Ligler (1967) report that, childr,, generally become less
positive in their self evaluatio..s with age. Morse (1964) found that
the attitu2es of the pupils about themselves and school become more
negative -between grades 3 and 5., tiowever, recovery starts with g,rade
7 and by wrade 11 both self and social self are equivalent or better.
thin grade 1. Morse also reports that the school self seems tc be
more negative than the social self. This may indicate -that teachers
have communicAted a sense, of personal failure to pupils or that the
sights of the students hare been raised with rrgard to school Per,
Tormances. Also tnvolved may be more experience, advances in cognitive
development, and peer evaluations which produce more awareness of the
child's role in academic life.

Epstein and Komorita (1971) found that children-whose self.-evaluAtions=
are low or neaative are also characterized by higher anxiety and
generally less favorable reaction from peers, and are most exter-al in-
thier locus or control. There is much evidence to point out that
children with_ low self esteem are often hampered in academic areas.
Among educators, there are two diTferent ways of viewing self ,7.-teem
and academic achievement.' Most early childhood educators argue that
a positive self concept and self esteem are necessarY for successful
academfc achievement. Therefore, they feel early childhood prograTs
should be designed to facilitate thp'developement of self esteem.
Others argue that in order to have sip esteem, the child must master"
meaningful tasks and "e Able to solie challengin problems. Therefore,
the focus of programs should cl .,,A-oblm solving skills-with the
development- of seir esteem as a 14-probluct. Spivack and Shure (1974)
have developed a cognitive program for the development of problem sov
solving skills in preschool and kindergarten children which enables
them to cope better with their interpersonal problems that arise during
their day, they will be able to cope bet -ter than before and will mani-
fest this improvement in changes in overt behavioral adjustment'. They
feel t.:It in order to achieve this level of overt functiontng, developing
children must first have certain language and cognitive skills needed

7o1ve problems, and they must be taught to use these bktIls 1- solvirw
real. Interpersonal difficulties. Their trainina program involves almes
and dialogues between adults and children which teach word concepts
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and develop comgitive skills.

?robubly the statement or the relationship of self esteem anti
academic achievement is tha' they are closely interrelated and irifluence
each other directly. The relationship is also in'luencel by the
indiftidual's experiences of success and failure. A positive self
concept and self esteem are necessary but not sufficient for acdemic
success. qogers (1961) points out the importance of unconditional
ac,;eptn-ce of the person in orde- for feelips or worth and sel:

4evelp. To enhance tne (-.:-1.1L's self worth 4n, it is necessfAry
to convey to him that he Is an acceptable person although certuln .Aspects
o" his behavi-o may not be.

measurement of Self Esteem

The majority of self measures for young children are self report
inventories; Self esteem measurements involve the child's evaluation
of himsel" In cirms of how well he reels.about himself. There are
very fPw sel' esteem instruments as such. Most researchers are some
type of self concept test to measure se -if esteem. The following is a
list of some available instruments most .of which have been used with
the school age d, child.

1. Childrens's Self Social Constructs Test(CSSCT): Preschool For
Self Esteem Bubtest - by B. Long and E. HenderSon. This is
self report nonverbal, projective technique. Self esteem is
assessed by having the child respond nonberbally by pointing
to or pasting a circle representing himself next to other
symbols In a picture presented to-him.

2. The Osgppd Semantic Differential - this Instrument involves
responds to a ,riven stimulus through marking_ twenty-one sets
o' adjectives seals. On each scale, the child makes a check
mark to indicate hts postion between the objectives. This
method is designed to reduce defensive responses ( "make msel"
lq ok good") and at the same -time to avoid dIfferculties of
scoring round in the projective devimes.

3. The Self Esteem Inventory by Coopersmi -th thii contains 53
, items, and the chi=ld makes a check mark in response to each.

.:"or example: "Ther- are lots -or thIn6..s about like me
unlike me mys.lf I8d chnage I' I could."

r. U. The QSort Technique this Is method or quantifying t e self
attitude in which the child is presented with a set of state-
ments printed one to a card. is required to arange the
statement in a normalized distribution according to a -e levant v
crtterla, such as th: extent to the statement delcribe himself.
The method hypothese -is the ability to measure in stardardized
"orm the self image by-beans o" a self sort and the Ideal-
Image by measure of an ideal svt. The r-lationship beteen
the two sorts yeilds an index of sel" esttem based upon t.le
sel" concept.

Conditions to ''acilit:te the Developemtn or Self Esteem

"ne of the best ways for a tee,her to promote self esteem is by
providing successful experience. OppOrtudities for problesm solving
',Till help to enhance the child's feelings of competence. CoopersmilTh

I
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(1961) gives some common -sense (no empirical evidenc) prescriptions
to building-. self-esteem in_ the clAssroom; providing success experiences;
individualized instruction; positive expectations af each child; pro-
viding definite; attainable and supervised goals; setting reasonable
limits of acceptable behavior; treating each child with attention and
respect. Self-concept can be raised by non-academic means and then
directed towards academic skills. Activities that provide internal
feedback (rather than relying on the teaches) are suggested- programmed
materials, arts and crafts, dramatics.

nottrell (195'0 listed ways that a teacher could help children
to gain- self-esteem and improve their self concept. She lists seven
sug..zest,lons to the teacher who wished to help imporve children's self
concept and learnings:

1. Help eadh chill feel wanted and liked. This aids in satisfying
his need for status-and approval.

2. Provide opportunities or self helop through discussions or
dtamatiaations so that c ildren. have a chance to practice and
apply their knowledge to themselves.

3. delp pupils evaluate themselves._ This Ives them a chance to
talk and think objectively about themselves, their work and
their work and their progress. It gives experience in- emotiona =l

securtity.
4. The teacher's role should be to clarify and guide rather than

tell-or dictate.

Purkey (1967) reviewed the findings of a number Of researchers and
made common-sense predict -ions of classroom procedures-which should en..

hence self concept and self esteem. He found_that -one of the most
iporatant characteristics of a helper is his attitude toward the people
he is trying to help. A personal concern with the people with _whom_
he works as worthy ani dignified human beings ii-necessary. Ihen studera-tat--

Feel that teachers value them, they are likely to value themselves.

Cher Ls correlation between positive relationships between a learner-
cenaered and supportive group atmosphere-and positive attitudes toward

the self. Self C)ncpet correlates to the degree to which teachers are
calm, aaaeptant, supportative, arl facilitative. There are negative
correlations between self concept and dominative, threatening, grim

and sa-castic-teacher behavior.

Turkey's su-rgestions for teachers are to provide success experience-
demonstra,te faith in the student's ability to achieve, and point out
areas of acaomplishment rather than focusing on mistakes.

Through a developing sense of sal, (Kuethe, 1968) a child togins
to believe he it capable of ;ood work and certain skills. Perchers
can help Ihildren imporve their self concept by providing there with
feedback about themselves; thu. leading them to coareet answers for
situaticas. flo matter how long a child practices some desired activity
he wilt not improve unless he g_ s definite feedback. When children
Laa,st self or ego in a situation they are highly involved and lotivated -

.isk

`o work for sitIsfactory conclusions. With such strong identifications
any failure, is tiltf,q as personal failure. Thus, when teachers en,
cough heavy involvement in a task, they have- an obligation to insure

that *,re child meet some success. Teachers should not encourage children =
.a



to take a pereonal stake in everything they do.. The aevelopinp self
concept must be considered and protected.

Norma aandolph and William Howe (1966) in a program or Self-Enhan%ing
Education found tha' students feel strong and worthy if they have the
help of parents and teachers and that this in turn leads children to
have higher eachievement by gettln, them involved in solving their own
problems. Unproductive achievement and conduct is the result of low
esteem of oneself. This report, based on the work of 200 teachers and
6000 youngsters show that the most effective way of developiog stronger
motivation, higher achievement, and socially productive behairior is
by improving the self-image a child has and by developing, increasing,
and expanding self - esteem. This is done through twelve speciric pro-
cesses in which a child is guided to become more involved in his own
education and development. These twelve self-enhancing processes are

1. Proble21 solving - confronting children with their problems and
giving them the responsibility for solving them.

2. Self-management to initate innate power within.
3. Changing negative reflections to positive images through helping

children to overcome tne perceptions ';hat children have of adults
who see children as weak and unworthy,

4. Building bonds of trust through rlsking confrontations of feel-
ings in order to make communications Glen r.

5. Setting limits and expectations that are stable and acceptable.
6. Freeing and channeling energy in productive ways.
7. Breaking patterns of unproductive and repetitive behavior.
8. :;hang.ing tattling to reporting.
9. Developing physical competencies to enable children to over.ccme

low self-esteem that results fro their concerns over inadequacies.
10. Making succesd inevitable.
11. Using self-evilluation with children to overcome their impression

that evaluati n is centered in adults.
-12. Breaking curr culum barriers so that children can move at their

own rate.

Learner Outcome: Se t Esteem-: Lo develop ubili -ty to express CY7t) pre-
ferences,

Condttions:

Learner Characteristics: All children aged two to seven

Situational Variables: Classroom which contains large variety of
multisensory cognition centers.

Instructional Strategy I: Developmental
AIlow children to choose where they wish to spend their time as
long as they do not exceed the maxium number at each center.

Content: Provide a large variety of learning centers such as frui=ts,
(science); countinr beads and seriarion materials (matt); house
play area; audition area (phonogra:th or cassette); etc.

Insttuctional Strategy II: Directive
Gyve children a choice which allows them to exp-ess a prftference.
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Examples, "Do you want orange juice or apple ,juice ?" "Do you ',,ant to
paint or play at the -rater table?" "Do you waL-it,a red crayon or rxeen

acrayon?" "Do you want to work a puzzle or cut nd paste?"

IDEAL SELF

Ideal Self Outcomes

1. Awarenes- of ideal self- "the me I'd like to be."

Z. Ability to describe ideal self.

3. 'Ability to set goals for what child wishes to become.

Relevancy of Ideal Self,

Ideal Self is the "me I'd Like to be". It represents the self which
the individual aspires to become. It is the self as one would like
to s,e himself in hi- best moments. Ideal self involves the indlvidualts
highest aspirations and goals which he holds for himself. The concept
of ideal self arose fron the work of Freud and his theory of personality
(id, er,o, superego). The superego, according' to Freud, is- the last
aspect of personality to deVelop. It represents the traditional
values a, .d standards of society which the child learns first fro. h -i -s
_wirehts_ it involves the- parental "do's" and "don'ts". Freud saw
the superego-as composed of the 1) conscience and the 2) ago ideal-.
fhe Ideal self then involves what one considers to be good. So ,ihen
one lives up to his ideals, then the ,!onsCience takes over to reprimand
th' self Tor tming "bad".

Alfred Adler (1927)- one-time associate- of -Freud, was influenced
by Frmud. The major points of Adler's individual psycholo04 a-e:

1. 2he basic dynamic force behind human activity is stri-ving fron
a- feeling of inferiority towards, superiortty- Adler places
particular emphasis on organ inferlortty, a motivatinz force
because of compensatio s; the striving to maintain the equilibrium.

2. Striving raceives di-rectIon from the self-ideal.

3. The self-ideal or goal Ls largely unconscious and not understood
by the Individual.

4. rhe goal becomes the final cause and provides the key for -under-
standAng the individual.

5, All psycholo.,Ical prooessess are consistent Flth the =,oal (self
ima.e). Self-consistent personality structure is called "style
of life" by Adler.

6. The apperceptlire schema, an Individual's opinion of himself
ant the world, influences every psychological process.

7.- :'we individual cannot be oonsidered apart from his social
stuation; all life problets are soc -ial problems-.

Adler saw tne individual as striving for superiority or stri'rincr to
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realize the ideal self'. .1e has ,uch in common with the humanists sw-h
as :f.aslow and lop:ers who call this process selr-actualization. Fowever,
Maslow and Rogers see the individual as conscious of the ideal self
which represents a goal to be attained. \

Most of the research on ideal self involves the investigation of
the discrepancy between real self and ideal self in adUlts. A discre-
pancy scores is foune by measuring perceived self (real self) and ideal
self and taking the difference between the tWc. There are a few studies
with children and implications can be made about children from the
adult studies. Some people such as Rogers believes that a the real
and -ideal selves become convergent, the person is much better adjusted
and happier. Kayz and Zigler (1967) take a dife rent view which will
be explained below. In a study of male high scho 1 juniors, Harlon,
Hofstaetten, and O'Connor (1954) found:

1. The correlation between the self7concept anc the ideal self
tends to be positive.

2. Self-Ideal congruence is positively related to total adjustment.

3. I,Q, and age -of' the subjects bore no significant elationship
with self-ideal congruence or measures or adjustt nt.

-4, Maladjustment does nOt necessari3y require selt--con to be
negatively related to the ideal selr.

Bruce (19581 studied self-ideal dlscrepancieS for Sixth graders and
found that children= with large distrepancies were significantly more
anxious ch the children's -Manifest Anxiety Scale and were rated by
observe= rs =as bei -ng significantly less secure.- -Block and- ThomaS=-0.950-
pr_civided_ evidence that people- -with small discrepancies May be lust as-
laladlusted SS-people-with largediscrepancias, They round that the
people Inithe Middle who have-neikharhigh-nor low congruence between
perceived Self and Ideal self are better adlusted. Mart -i -re 119<6),

using male college students, 'ound that the discrepancy between the
self-ideal -and self concept-was carrel'ated with the-dmeasureavnt of
need-achtevementhad_a significantly greater discrepancy bet%Teen their
se=lf idea=l -and self ratings.

Act,enback and Gigler (1963), enployed _developmental theory and
found-that realideai-se=lf-discrepancy was positively= related tc the

level of-maturity. They-said that the higher the-maturity
level, the greater the individual-1-s capacity for incorporating social
demands, mores, and values, Also, they cite Berner -and- who
have discovered a greater degree of cognitive differentlation at higher
levels-of development.. The more- mature individual shoulduse more
categories -and make riner-distinctions within-each category;than the
lesS mature person. Kayz -and Zigler, (1967)= =assessed- real-self, ideal,
self, and Social-self perceptions of fifth, eighth, and eleventh grade
children and found that self image disparity -(real-ideal discrepancy)
is-a function of developmental ilievel -due to two factors which indrease
with saturity: 1) capacity for Runt-And 2)- ability for cognitive

differentiation. TI G, self image disparity was round to te positively
related to chronological -age ani intelligence. Katy and Zigler refute
the-position that large real-ideal-self discrepancies Indicate maladjustment.
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They argue that discrepancies occur as a result of maturation and
capacity for cognitiVe differentiation.

Measurement of Ideal Self
Agi

Most measurements of ideal self use the same test Tor self ,'oncept
except that the person is asked to go through the same items indipating
how he would like to be 'ideally ". , For a discrepancy score, the
difference is taken between the scores for the perceived self and the
ideal self. Following are a few of the measurements_ which have been
used to assess ideal self:

1. California Test of Personality Q sort
2. Gutherie, Butler, -Gorlow, and White (1954) devised

'

anlideal
self4test to be used with retardites. It consists of a seaes
of 50 pairs of colored slides with the same protagonist through-
out. The subject is staked toAshoOse the slide in'which the
protagonist was doing the best thing.

3. Katz and-Zigler t1967) have devised a questionnaire of 20
-statements some of which mere taken from Coopersmith's t1959)
scale of self esteem. Response alternatives were phrased "I
would like this to be very true of me ". Of course, the child
must be -able to re"ad- In- order to take-this-type -of paper -and-
pencil tebt,

4. Preschool Self=Condept Picture Test 1PSCPT) - _(1966.,681 by
R,Woolner. This__ test was-designed to-be-use& with 4 to 5 years
olds. A child- =1-s- ten plates -with paired-plotures
representing charatterittios that preschool children recognize,
such aS-cleandirty. The-child picks the person in each plate
that-he is an&the one that he "Would like to be."

Condi=tions to Facilitate_the ment-of the Ideal Self

The teacher plays a special, role in the life -of the young child.
At tirSt, a child''S Ideal self involves wanting to te like his parentb.
AS-he moves into the soc=ial world, he may-aspire to be like his teachers,
then-famouspeople such as presidents or- movie starts. =As- an-individual

matures, his ideal self be&omes more-abstract in the form of a= list
of desirable attributes rather-than a signle person. The teacher them
is-an impertant model for the child and he -or she- should be aware of
the influence he has -on the child -'s = formation of an ideal self.

There Is no specif=ic prograiy-designed- to foster development of an

ideal self. =However, the activities which have been suggested for the
development of the self concept and self esteem-will apply here_also,
The teacher may -wish to stimulate _discussions -of people the children
wbuld like to become most like. -Units on people -In the community-and
various social roles may alSo be introduced-for discussion, Children
may want to investigate-the role of-community-helopers such as postmen,
doctors, nurses, teachers, etc. The Magic- Cirdle is also a valuable
pro8nim'for self development.

Learner Outcome: Ideal Self: To developt,awareness of "the le I'd like

to be".

Conditions:
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Learner Charactersitics: All children aged two to seven.

Situational Variables: A classroom setting.

Instructional Strategy I: DevelopteVtal
Read the children stories about heron, famous people, community
helpers.

Instructional Strategy II: Directive
slave children cut and paSte ra!azine pictures of community helpers,
or persons they wculd like to be like. Lead them in discussions
of the characteristics they would like to develop.

Content: Books and magazines.

SOCIAL SJ2

/-- Social Self &oral Outcomes

1. Ability to interact with others.
2. Social attitudes - friendliness to peers.
3. Interest 1 -n welfare or others.
4. Sense of justice, cooperation, tolerance, honesty, lack of pre-judices.
5. Ability to see value- of tistlkes.

, 6. Ability to see basts for decisions in value judgments,
7. Ability to make value judgments.
8- Abilitylto delay gratification.

:ielevancy_sf Outcomes for Social Self Moral

McCandiless (1973) defines tonality in two ,,ays. Morality Is the
111,lopnent, form:dation, an' expression of Intentions or conscience
that are Internal and that-focus a persons outlook on itre, The
second deft:nit-ion is adherenee to social norms. and resporsthiIities.
4orall-ky also tnvolves the dtrec' representatton of a person's personal
eonstrortion of social values. McCandless lists four Characteristic
ways of behaving morally in a deoartic society-;

1. the Lndivtdual conforms behaviorally within sensible Limits.
2. The indiVidual perceives authority as being rational and .

essentially well disposed toward all Members within the
society, including himselr, anci behaves 'oword outhority accord-in,

3. fhe individual is ably to inhtbit hi -s tmpulses when necessary
or desirable and to postpone immedlcate gratification for the

sake of later, more important or greater satisfactions.
4. The individuol is roCiprocal tn his orientation, He is con-

siderate of others, respects their feelings, and wishest justice
done for the as well as ror himself.

here ae three nr.,jor philosophical positions concerning noral
ievelopment. The first Is that of orginAl stn wnich views an as
innately evil. It is through socTet41 and religious restrictions that
man's bisis instincts are held in :heck. Freudian psychoanalysis
employs the assumption of orzinal sin, Tne superego must hold in check
i-ne destructive impulses and desires of the id. The second vie-t!le
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man is the .assumption of innate goodness often termed the "fallen
angel" view. According to this view, ,man is born with a goon character,
which is consequently corrupted by an evil society. Rosseau_ held this
position as do many humanists. Piaget and many of the cognitive-
development will move from this point of View. Given a proper enliiroqment,
development will move from a lower to,a higher more advanced state.
The third position is exemplified by the tabula rosa viewpoint. Man
at birth is a blank slate z- neither good nor bad. It is only through
experience andllearning that character -isformed., Thy e-rni-ng theotists
adopt this neutral viewpoint..

Both the
A
o0.ginal sin and the tabula rosa tiewpoints have stimulated

training programs in moral development; orkginal sin programs -try to
keep-the person- from committing immoral acts. tabula rosa programs
concentrate on the importance of learning,for shaping moral development.
The cognitive developuentalists do not propose teaching moral develop-
tent. They see it as a process or maturation which occurs as a result
of age relqted experiences and environmental Anteractions. Piaget
and Kohlbei4g have done much work In this area_- and emphasize the develop-
mental as process rather than product,L They have investigated the higher
mental T.r.ocesses and thought structures that underlie moral judgments-
and-motal. behavior, They emphasize the importance-of cognitive processes

moral development and= oth_prOpose stagea-of-moral development in
which=each Stage AS Viewed-ad being integrated= -i=nto the- hext and re-
placed by It. Also -the- individual must pasd,through-all the- precedin
stages be =fore he can move -=on to_ the next one,-

Piaget C19321 sees- the essence moralfty Ana concern- for reciProcIty,
and equality among, individuals, -Piaget sees= -a- developmental -shift in
Moral development fr_om respect -and- submission to authority, to se114
government-and Control. In =order to- study this -shift, tie investrgated
the-attitudes of-different aged-Children toward the -otigin, legitimacy
and alterability-of the rules in the gate of :Marbles, He- also used
the-technique-of telling stories about TerSona who committed varibus
transgressions and of asking-children such _questions as- why the acta
a =re- Vrong and which of tao ac ts: is worse, Plaget came up= with-two
broad- stages- of moral dgvelOptent. The first stage haa 'been called
the stage of -mcal realism, morality of restraint, or heteronomous
mora=li=ty -._ In this =stage the child feels-an obligations to comply
to rules because they are sacred-and unalterable, He judges the
rightness or wrongness of an-act OM the =basis of the magnitude :of its
consequenoes, the extent to =which if confOrmsexactly to established
rules, and whether-or'not It el=icits puniahment -(-Hoffmaril 19701.
During this stage -, ;he child- believes in immanent justice.

Piaget -'s second stage -of moral development is- more advanced and
has -been termed the stage of autonomous morality or morality of 000peratinn
or reciprocity. The child-views rules as- flexible according to mutual
agreement and Pocuses -on the Intentions of.an Act when- makinp; judments
About right or wrong. The Child also view '-punishment as being more
related to tne actual act rather than as being-arbitrary,

-Piaget points out that parents can _help the _chill- toward total
autonomy by treating him in a more reciprocal fashion rather than in

an authoritative,way, This alsó -applies to teachers and anyone else
dealing =With young children. Piaget says:
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" In order to remove all traces of moral realism, one must place
oneself on the child's own level, and (ave him a feeling of eFualt:,
by .lay -ing stress on one's own Oligations and one's owl dericienril
In the sphere of clumsiness aid of untidiness in general (putting
away- toys, personal cleanliness, etc.) in short in all the milti-
farious,obligations trat are so secondary for moral theory but so
all-imp6rtant in daily life (perhaps nine-ten';hs of the commands
given to cnildren relate,to these naterial questions), it is-quite
easy to draw attention to one's own needs, one's own difficulties
even one's o r i blunders, and to point out their consequences, thus
crratinit an atomosphere of mu,wal help and understandtng.

In this way the child will fin'? himself in the presence, not
or a system of commands requiring ritualistic and external obedient
but Of a system of social relations such ApAt everyone does his
beast to obey thesame obligations and does-n, out mutual respect".
(Plaget, 1932,p133°134).

Accordiry tot4offman (1970J1 the ,4es,tarch into plet's theory in-
dicates certain age trends ih kvestern countries. These trends include:
relativtsm of perspectives (versus absolutism): objective view of pun -is
ment (versus immanert justice)-; intentions Iversus consequences); re-
stttutive justice (versusaxpiative)_; and conformity to peer e:cpectatto
(versus -obedience to adult authority).

'Kohlberg -(-1958)- has extrided Plaget4s cognittvedevelopmenta1 appro
to- moral developtent, H1-eselrch is bayed Cln-cse Studies Or boys
Tr--OM 10 to 16 years of age, kle-askedtheni questions concerning hypotha
MoralfdileMmas in which-acts of obedience to laws, ruleS, or_comrkinds
of authority conflict with the- need -or welfare-of ctheT:s-. Kohlberg
ha =s proposed three levels of-moral development wIth taro-stage_s ger
level. Kohiberg's level cf Morality *incl=uded =:

Stage Behavor

leve- I. Premoral
0 e 1. Punishment and (ages 4-6) Obey -s- rules in o_rder to

bedience orientation-. avoid punishment.

Stave 2. Naive instruiental (age6- Conforms to -Obtain.
8) hedonism-, to have favorsreturhed.

Level II: iiorality of contentional roje.,-conformity

Stage 3. "Good-boy" morality of main- Conforms to avoid dis.,
taining good relaions, approval, diSlikeS ty other
approval o" ot;lers ( -ages 8-10)

Stage . Authors .y maintaining Conforms to-avoid censure
'morality. by legitimate authorities,

with resultant aunt,

level III, orality or Self - accepted moral
p, ^spies

Stage 5. lAorality of contract, of Conforms to-maln-Atn the
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ght And- t, --ras.pqAt-ae_the_impart.ial- -
demoratically accepted spectator judging in terms

law. of community welfare.

Stage 6. Morality of individual
principles of conscience
(adults.)

Conforms to avoid self-
condemnation.

Source: Kohlberg, L. The development of children's orientations toward

a moral. order. 1. Sequence in the development of moral thought.

Vita huma -a 6: 11-33 (S. Karger, Basel 1963). (Adapted from
Hilgard, Atkinson, and Atkinson Introduction to Psychology,

5th edition, 1971,78.)

Kohlberg views moral development as a movement from one moral stage

to the next as a result of cognitive development. Rest, Turiel, and

Kohlberg (1969)\have found that children tend to prefer moral state-

ments at a level above their own level rather than below indicating

an upward movement in moral development. A program based on these

findinrs and Kohlberg's work has been devised to- be used with young

children.- It involves presenting the children with certain moral

delimnas and stimulating discussion about them.

There has beervt.; at deal of research in the area. Following

are a- few of the maj.: 'Indings. ZL
Hoffman (1963) =found support for_the following:

1. A moral orientation based on the fear of external detection
and punishment is associated wit -h -the relatively frequent use

of discipline techniques involving physical punishment and
matertal deprivation, or ,power-assertive discipline.

2. A moral orientation characterized by independence of external
sanctions and high guilt is associated with relatively frequent

use of noApowes-assertive discipline, sometimes called
psychological, indirect, or love-oriented discipline.

//McdAndles(19D) reports that social -lass is related to moral

development. Amog other factors also related are these: 1. Maternal

power assertion is negatively related to moral development; 2. maternal
but lot paternal, inductive techniques are positively related to- ad-

vanced moral development:, 3. affection and nurturance seem to accelerate

moral development. Perhaps this is because these traits create a
climate in which the child is likely to attend positively to the parent'
modeling and tutelage; and 4. High levels of parental education (a
favotable eftlitrontent for -Cognitive dettelopmerff) e6616rate moral

development.
b

Induction is the type of discipline technique moSt_conducive to
moral development. Other-oriented induction ihvelves explair,ing to
the child the consequences of his act as it affects others such as,
"When you call Johnny a dummy, you hurt his feelings." This type of
reasoning helps laid the child out of his egonIntric viewpoint.

There is evidence that identification is involved in moral

development. Frued postulates two types of identification. Identificatio
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with the aggressor occurs when the chid assumes the characteristicsor a punitive parent because he is fearful of that parent. The othertype is called anaclitic iidentification baeed on the child's fearful-ness that he 'ill lose parental love. He thus assumes the parent's
characteristics so tnat he will continue to receive parental love,Pile child's admiration and striving to be like the parent is an im-
portant aspect of socialization.

Bandura (1967) has done much research in the area of imitation and .moral development. He says that identification and imitation are the
same because they both involve reproduction of specific behavior of amodel. Bendura states that through imitation and observational learn-ing, the child becomes able to control aggression and other impulses.
Bandura, 'doss, and Ross (1963) employed nursey school children to view
aggressive adult models. They found that the childreh who had. observed
the aggressive lodel punished e)e-tbited less aggression than childrenwho saw him rewarded. This finding was replicated by Bandura (1965).
It appears that observing an, aggressive model being rewarded has a dis-inhibiting effect on aggressive behavior, whereas witnessing the modelbeing punished neutralizes the disinhibition and returns the aggression
to baseline level.

Conqerning resistance to temptatton, Walters, and Parke (19641 put6 year (51d boys in a situation where. -they were told not to play wIth
some toys which,weee present. They were- shown films in whiah a- young
bOy was also prohibited from playing with toys by his mother. The
child was either rewarded, punished, or nothing happened. when tne
subjects were left alone with the forbidden toys. The found=: 1. the
subjects who observed the model punished deViated less quickly, lessoften, and- for a shorter period of time than subjects in the other
conditions; 2. the no- consequence condition resulted in as much

.deviation as the model-rewarded conditions. The cchclosion of this
study ts that the effectiveness of a prohibition may be reduced by
e=xposing; the child to a model performing the prohibited act; the re-,
.duction is temporary if the model is subsequently punished.

iqlschel 11965) investigated deferement of gratification in children.He fount that delay responses' tend to increase with age and can b' in-creased by decreaSin the delay interval or raisine the probability
thet the delayed cheLee will be forthcoming. However, delay of
zratirication is not a moral development characteristic because it re-lates to self gain. It is though positively related to other moral
behaviors such as resistance to temptation.

In summary, the Freudian and PU.,getian approaches view moral develop-ment a,s a unitary process. The social learning theorists, however,see mo "al developmet as a result or discrimination training in which
responses become inhibited and others elicited in he presence ofcertain stimuli as a result of reinforcement contingencies. The bestexample of this is a study be Hartshorne and May (1928). They found

ti-at honcr,ty in c ildren depends on the particular situation in whicha child f'inds hiMs f. In 01 er word*, h esty is not a stable, con-sisteet.cna"acteristie. They found that ca tious children cheated less;
cheatin- 1-is ',lore frequent in classrooms -e peers dLe not disapprove
of it-; end -flidle class children cheated s than lover class children.



I* is possible that both approaches may,be_used to culpan_moral_
development. For example;--EFeWilig-6Wildn; development can be com-
pared to rote learnihg of specific responses in specific situations.
When-cognitive medication becomes possible at about age 4 to 5, the
child begins to generalize on tae basis of conceptaual similarities.
rioral development is so complex that one theory would be inadequate
to explain Lt.

Deviancy of Moral Development

The literature concerning problems children and juvenile delinquents
is so vast tah& no attempt will he made to summarize it here. Deviancy_
-.of moral development or "immoral behavior is highly correlated with
early social deprivation. One possible explanation for moral deViancy
Is the failure of the self to become totailly differentiated. It apprears
that many deviant children who have been socially deprived fail to make
an anaclitic identification (based on ID wtth the love object.)

Characteristics of the asocial or deiingquent person includes:
1. A marked deficeincy in emotional development. This is re-

presented by shallowness of affect, an Inability to feel love,
-or-an affectionlesapersonallty. This type is triable to-
form lasting relationships with Others-. C_ontaot with others
Is on a -superfioial- level.

_2._ -The-individual IS-much-less-able to control his won ImPuiset
than are other people.

3. There is a lack:of-Sense of guilt or lack of conscience=.
4, The ohild basrdeficlenoles in_ underttanding_causalityiand time.

This may be evident In-such-simple skills-as-knowir.7 tke-date
or.the time. More specifically the child lacks theiability
to foresee the consequences= -of his actions an' -the ability- to
profit from his own experiences.

5. There seem to be -chbfIciencies in perdeive the lwrld. It
difficult for the deviant child- to assess his Yole tm-a soc4a1
sitItuation.

6, The deviant Individual suffer =s trom -the absence of certa= in-early
exPerlenceS crucial to-development.

These experiences are often expressed as developmental needs suOn
nt the need for love and the need for security.

Early emotional deprivation seems., to be damaging, to the formation
of a love bond- whether with the mother or with a mother substitute-.
The assumption here is that the child- hatMissed the first bas ic love
experience does not learn to love other people. The mother or mother
tubstitute_not_only supplAes,love_but-also sensory stimulation in the
form of feedinp:, cleaning, playing with, talking to, and cuddling th -6
child.- These activities provide the necessary stimulation for- Oer !.
oeptual development. Also, early sensoriTotor activities haVe an
important role in the earliest stages of concept formation. DeViciency
of sensory stimulation may lead to defects In the concept -ion Of
casuality ltd time. '-t may also lead to impairments in the child's verbal
development and his power to reason.

Durin7 infancy_ the child learns to differentiate "me" from "not

48

9 0 ?



the-eonz-ept of -o1- and-rela tionships-v-ob-ledt-s.
r:hen the.child is dfprived of experiences which enhance this develop-
ment his sense of nimself as an identity and his perception of the
validity of other people's existence are impaired.

rhF: ego is formed during infnncy and f,erforms vaious ego functions
such as cognition, perception, voluntary movement, reality-testing,
and -f-,ntrol. If the ego is impaired as a result of social deprivation,
then there will be deficiencies in these ego functions and the individual
will have poor ego controls, thus poor moral development.

Measurement of Moral Development;

Assessment of moral development has mostly involved observational
techniques and subjective reports. In the young child, the level of
moral development may be ascertained by application, of Kohlberg's
stages through introduction of dllemnas (see Kohlberg and Turiel, 1971).
-Other measures include the following:

1. California Preschool Social-Competence Scale (CPSCS) 1969 -
measures children's interpersonal behavior and assumption of
social responsibility and.covers such things as sharing,

hhelping others; -and accepting limits.

Detroit Adjustment Inventory (DA1)-: Deta Form, 1940.,1954-
measures a child-is social skill development, emotional adjuSt,.
meta, and eithical adjustment,.

Dunnington Sociometric Status Test (19591 assess4't a child='=s
sociometric or social acceptance An algroups.

4. Social Lehavior Checklist by Ogilvie and Shapiro - assesses
social competence in young children.

5- Social Value ticquisttion Battery,by Scott (1969) - measures a .

child's perception of cultural value expectations, his con-
formity with those expectations, and his internalization of
three cultural values - self-reliance, cooperation, and coal,-
pliance.

Socialization/Scale by gO.nmarito - measures social adjustment
within ttle classroom concerning patterns of aggression,
maladjustment, educational maladjustment, and internal unhappinest.

7. Starkweather Social Conformity Test a color preferenCe test;
to measure social confortity.

8, Stevenson Bend-floral Unit Observational Procedure - this obserVaf-.
tional technique measures social behaviors such as social'
participation, social cort,rol, response to control, initiation
of aggression, friendliness, contact with adults, and group
situation.

affective Situations Empathy Cest, by Feshback and Peshback-
measures empathy expressed by the young chili.
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10. -Borke7-Bmpa4ny Tes----thls-semiprojective technique measures
a child's degree of empathy.

11. Generosity Test by Rutherford and Mussen - measures the generosity

of a .child in a structures setting /Each child is placed in
a situation where he can assign candy to his peers or keep it.

12. Helping-Behavior Observational Sys4em, by Clapp -- measures help-

ing behavior displayed by a child.

13, Mischel Technique- measures the child's ability to deals/

gratification.

14. Mummery Scale of Ascendant Behayior- measures socially accept-
able and unacceptable ascendant behavior -; ie behavior- -by which

an individual attempts to acquire or maintain mastery of a-

social situation.,,

15.- Picture Story Measure of Kindness Concept by Baldwin and Baldwin
measures a child's judgement of kindness,

16. 2es- i=stance to Tempatlon -Measure ty Burton, Allinsmith. and

Macdoby.

COnditiOns_to_,Facilitate :Moral--Development

There-have been very few-structured, 151ograMs to facIlltateimoral
deVeIopMent in -the young child. iftraI development =has=- mostly= been

trained-thrOugh= informal Means-Suchsasrpuntshment =or value judgments
passed from the teacher to the child , Whether- they realize-At or not=,

teachers- -are involved in -moral education, When the teacher attempts
to-control such tehaviora-as-cheating and aggression, they areltaking
value judgments-and passing thege:(5mto students.

Among the few structured programs is a. fIlmatrip series -by American-

GuidameAssociates based=on_KohIberea stages in==which_children are

Treeftted with certain everY-day-moral delimtas.and-are aakedto-take
vailut judments. According to KOhiber& thia]Crogram-ismore-beneficiaI
=when children from various levels of moral development- areArouped
get her-becauSe moral development invOlvesran- upward adVantement to -a=

,tfigher =Stage. Therefore, children who are at lower Stages- can =benefit

from_ reasoning of thOSe at a mota_advanced level.

Another program not quite as good bu ',hich can be used to-protote
generaIsOcial development Is the DUSO program. DUSO, DeVeIoptnii;

Understanding of -Self and Others :, is a program of activities-, with-an
accompanying kit of materials designed to =help children to bedomve:tore
aware of the- relationship between self, other people, and -deeda, And

goals, To develop a sensitivity to the causal, purposive, and con-
sequential nature of behavior. To deVelop a postttve self- image.

DUSO is structured for use by all abilities, pre-school through

grade three. It is also to be used by the regular classroom teacher

on a daily basis through one full year. Alternative plans may be -used

by the teacher also.
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_Many_ ty,Tfzs herd Inc ludina_zoltLzp_. laLinz_puppe
play, soup discussion, music, art and supplementary reading suggestions.
7.xtensive use is made of listening, inquiry, experiential and discussion
approaches to learning.

The program Is organized into eight units or themes:

I. Understanding and Accepting Self
III. Understanding Feelings
III. Understanding-Others
IV. Understanding Independence
V. Understanding Goals and Purposeful Behavior

VI. Understanding Mastery, Competence, and .lesourcefulness
VII. Understanding Emotional Maturity

VIII. Understanding Choices and Consequences

DUSO can also be used by school counselors, as well as regalat teac"ers.
No special training is necessary by the teacher. There are no student
testa included since self-evaluation b,;, the students is part of the
program, and not -evaluationbby others.

The kit is complete in a carrying case with a teacher's manual,
twO story books, rec-ords or Cassettes, posters, puppet activity cards,
colorful puppets and props, role playing :cards, group discussion cards,
-and cassette player is optional.

-Bloom t1964), Kagan and Moss (1962), and others ha =ve _pointed out
the Importance of the-primary yearS in the educati-on of our chtldren,
CobbS-andf Soper, 19634_ CooperStIth, 19594 Davidson'-and Lang, 1960;;
Fink, 19624-and dalsh, 19564 aSwell as dattenberg and Clifford-, 19644
IndIcatea_that the feelings Act personal -Adevqacy and self acceptance
are one- of the most important actors child's acadetic auccess.
In fact gattenberg and Cliford (19641 state that: -"In -generaI,_ the
measures- of self-aoncept and the ratings of ego stren,:nt made at the
begtnnIng of kindergarten -proved to be somewhat more predicative of
readln,:t ac-hievement two years later than was the Measures of mental
atilttv-"-

The daily activities include the following -:

1-. A story to be followed by discussion.
2. A-problem situation tp be tollowed by discussion.
3. k role playing activity.
4 A- puppet activity,
5, Several supplementary activities to be used as desired.
6, 'ecommended supplemental reading.

This outl -ine does not preclude the teacher's creative addition of con-f-ent.

DE0ChIPTIV AULYSIS

1, This programOs well organized and sequenced, The development
from _self to world is =yell though out.

2, Each lesson is well treat'd and specific as stated in the name
of the program.

51

fl 0_0 0

r



3. Specific activities are included that involve the children.

------4-;---epetri.f-leplansf-or-the-teache,r-aDeincluded...w.11.11_,Qt.taar_.-
suggest ions for additional materials.

c. The exact directions ae given with clarity.

6. Objectives and rationale are given and structure Is explained.

7. Units and daily lessons and activities are well planned.

8. ;;elf - evaluation is the method of evaluation, 'since t -is is an

affective program.

is dlrective, but has additional suggestive optionS which allow for

`cr,ativity. It has been extensively tested in 166 classes.

Several books which may be used to stimulate discussions concerning

differences among people include:

Just One Me - illustrating the value of being our inique selves.
A disoUssion may result about: how people are different.

Your akin_ and Mine- discusses the orgin of skin color.

So Many Kinds(of Love- illustrates the concept of love.

What_all__Jo Sha =red- =. portrays that family love Of Negor ard. CaucaSlar

children Ls the saint-,
1

Peterlit Chair- introduces the condept of sharing.

Ay Fr- =lend- -John . shows that the bond of friendship can hold people
together even though they May be different-.

Excellent required reading: The dole_of-the_Pritar Teacher_in
Char=acter Education_ by S. RaInt and I. Norris;- on reserve.

Competencies Needed to Facilitate' Individuation

I. Cognitive Competencies:

A= oegnAtive understanding of :his module will enable a person to
04o the following:

A, Define these terms -:
body imar,e id empathy

self Image _ego egocentrism

self =concept superego- heteronomy

self-esteem ego ideal identification

deal self -
real self-ideal- imitation
self discrepancy

irlioral self mirror image Induction

moral realism
.-eilna.:-cnt justice

clTent=centered psychotherapy
-the MAGIC Circle
psyche-social conflict

13. Describe the contributior,s of these Individuals to self deveiep

sent:
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Freud

Rogers
Ma slow
Bandura
Kohlberg-
Piaget

C. Do the following: \

1. List 3 elements necessary to the formation of eness
beginning in early infancy (Benton, 1959),

2. Explain the importance of the development of body image Zto
self Concept formation.

3. List 2 means of assessing body images..
4. Explain Festinger's theory of cognitive dissonancy as it relates

to self image or self concept.
5. Describe how the self concept is formed during the first few

years of lite (include important vatiables such as maternal
interactionl.

6. Describe the ormation of the concepts, of "good meand "bad
me" accordihg to Sullivan.

7. Desertbdi the f011owing conflicts postulated by Erikson: Trust
versus Mistrust4_autonoMy versus shame and doubt_: Initiative
Ve-rsus
Di=scuss= the relevancy of self concept to aoadetic aohievement
Disou,s yproblems with measu=r=ement of self tonoept or self
development..

1-0, -List 3 measurements of SPlf concept-and Describe one of them.
11. Katt and ZIgler -(1963) found that self image d=i=sparity -.(real=

Ideal discrepancy)° 1-s -a function o`' deve=lopmental level due
to= 2 factors. Dist these 2 -:'actors..

12. Disauss the difference between self ans process ard self as
product,.

1.3. Explain the umanist'S concept of self-actualization -(also called
self realitation)-. IS this similar-or dissimilar to the cognitive
developmental approach to self development.
Descrire Bessell and PaIbMare's__HuMan Development Program -for
younger children -(° the Magic Circlel.

15- Summarize and discusS the important points- from the readings.
16, Describe the relationship between self esteem and academic

achievement.
17- Discuss the relationship between ccfmttive and moral detteIOpment,
18. Describe a child's moral development who is at Kohlberg's stage T,
IC. Describe the basic difference between the co.mitive-developMental

and the social learning theorist view 0" coral development.

11. Skill Competencies:

1 Design a lesson plan to facilitate each individuation learner out=
cc-,e- Implement one of these In the lab school.

2- AdmihistPr at least two self development instruments such as the
SCAE1.4_ or the Brown Test.

3, Design a classroomenvironment (physical) to enhance the devPlop-
tent of indivisuation (account for body Image, self image, self
concept, self esteem, ideal self, and social Self moral).
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-4-i---Des-itn.--an--.1-nst-rumentto---measure one. of the above areas af indivQdttat^# ors

5. Write a brief paper about yourself including the following topics.

The me that I see.
The me 11;think others see.
The real me.
The me I like the best.
The me- I'd like to become.

6. Be able to dait ign an individuation progtam for the classroom which

includes the- six areas of self development.

III. hequired Reading:?:

Sc- hools -, Sex DifferencesjaplthLRwlayantaggAale by Boyd McCandless.

A Perceptual tof the Ade a 1.1.__.E?ersialLzi.tsty A. Combs.

"Good__Me't or _"Bad Me" - The Sullivan Aoroath to PermatAny by . Elkind.

The Assessment of Self Concept - artiOld NeiLa JW White Children -:

---C°1tce 'Reier-1CCLetiLt
by

The,RaIe ,of _theRrimary _ Teaahet_ im:Chatacter2Eduaation._

Alcr1ns7__andl_Direan EMational Growth=4_The__Develo ment oe_ S6If=.ConfIdence

by Nanay--Phalen,--

Recommended=

,Self by- E._ Kelly.

Tbw&tcUt12111.11:W111,Z2MISII4gilliiiLa=r1
by C. HOgers!

Same_ Boxs=ic __P,-oeosILL9ns of -AA-Growth and Self -Aat ualization-J1szaluoIL:by

;_-MaSlaw,

The__ BOdy _Ima e_of _Blind_ Children, Ctatty-B,, and Sams, T. New York-:

The Ateriaan FOUndation_ for the Blind, 1968,

The Antecedents_of Self Esteem by Coopersmith.

On _Becoming a Person by C, Rogers.
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Lessons' Plans

Learner Olitc me: Social Self Moral r To develop the ability to

act with others.

Corlif-Jons:
t t

Learner Characteristics: All child-en aged two to seven.

Situational Variables: C:Lassroom'setting.

Instructional Strategy I: Developmental
0 Provide a variekty of games for th- children to play torretheYc such

as color lotto or concentrations.

Content: Color lo to, concentration, and other games.

Instruct: al StrategyIl: Directive
Have chil ,.en stand and choose partners. Play a movement, record

or lively must.; and haiie children express their feel gs with a

partner.
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